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I. INTRODUCTION 

Nowadays, iiit iihas iiwidely iibeen iiacclaimed iithat iiin 

iimany iicommunities iiaround iithe iiworld, iicompetence iiin 

iitwo, iior iimore, iilanguages iiare iian iiissue iiof iiconsiderable 

iipersonal, iisocio-cultural, iieconomic, iiand iipolitical 

iisignificance. iiFor iisome, iithe iiissues iisurrounding 

iibilingualism iiare iiviewed iias iiproblems iito iibe 

iiovercome; iifor iiothers, iithey iiseem iito iibe iichallenges 

iithat, iionce iimastered, iibenefit iithe iiindividual, iithe 

iicommunity, iiand iieven iithe iination iiin iiwhich iithey 

iilive[1]. ii 

 The iineed iito iiknow iitwo iior iimore iilanguages iiis iinot 

iia iinew iidiscussion iiin iithe iisociety, iispecifically iiin iithe 

iiEnglish iilanguage iilearning iiclassrooms. iiQuay iiand 

iiMontanari[2] iiargue iithat iithe iivalue iiof iilearning 

iiadditional iilanguages iihas iigrown iiduring iithe iipast ii20 

iiyears iias iia iiresult iiof iiglobalisation iiin iimany iiaspects iiof 

iiour iilives. iiFor iiexample, iithe iidevelopment iiof iithe 

iiInternet iiand iielectronic iicommunication iidevices iihas 

iimade iiglobal iicommunication iieasy iiand iicommonplace. 

ii iiThose iiwho iiknow iimultiple iilanguages iiare iirewarded 

iiby iienhanced iiaccess iito iithe iienormous iiresources 

iioffered iiby iithe iiInternet. iiOfelia iiand iiWei[3] iiassert iithat 

iiglobalisation iiof iithe iiworld’s iieconomies iiand 

iibusinesses iihas iicalled iiattention iito iiinterdependencies 

iiand iiinterconnectedness iiamong iithe iiworld’s iinations 

iiand iienhanced iiopportunities iifor iiinternational iitravel, 

iiwork, iiand iiinteraction. ii 

 Ofelia iiand iiWei[3] iialso iiadd iithat iiEnglish iiis 

iiundoubtedly iithe iidominant iiglobal iilanguage iiof 

iibusiness, iiscience, iiand iitourism iiand, iias iia iiresult, iithose 

iiwho iispeak iiEnglish iican iibenefit iifrom iiglobalisation. 

iiHowever, iiEnglish iiis iinot iialone. iiOther iilanguages iiare 

iiemerging iias iiglobal iilanguages iialong iiwith iiEnglish 

ii(e.g., iiChinese iiand iiArabic), iiand iiit iiis iiestimated iithat 

iithere iiare iimore iisecond iilanguage iispeakers iiof iiEnglish 

iithan iinative iispeakers[3]. iiThis iimeans iithat iiwhile 

iimonolingual iinative iispeakers iiof iiEnglish iiare 

iiadvantaged, iithey iiare iinot iias iiadvantaged iias iithose iiwho 

iispeak iiother iilanguages iialong iiwith iiEnglish. iiArguably, 

iiresponsible iiand iiresponsive iieducation iiin iiany iischools, 

iiand iiother iiEnglish-speaking iiregions iiof iithe iiworld, 

iishould iiinclude iiearly, iisustained, iiand iihigh iiquality 

iiopportunities iifor iistudents iito iiacquire iicompetence iiin 

iiother iilanguages iiif iigraduates iiin iithese iicountries iiare iito 

iibe iicompetitive iiin iithe iiglobal iimarket iiplace iiand 

iibenefit iipersonally iifrom iiother iiopportunities iiafforded 

iiby iiglobalisation. ii 

 Notwithstanding iithe iipersonal, iiprofessional, iiand 

iisocial iiadvantages iiof iibilingualism iiin iithe iilong iirun, 

iifear iiand iipessimism iiare iioften iiexpressed iiabout iiraising 

iior iieducating iichildren iibilingually. iiThese iifear iiand 

iipessimism iiare iioften iifounded iion iifour iimyths iias 

iifollows. 
(1) ii the iimyth iiof iithe iimonolingual iibrain; ii 
(2) ii the iimyth iiof iitime iiinvestment; ii 
(3) ii the iimyth iiof iibilingualism iiand iilanguage 

iiimpairment; iiand ii 
(4) ii the iimyth iiof iiminority iilanguage iichildren. ii 

 These iimyths iiare iiimportant iibecause iithey iiprovide 

iia iibasis iifor iidecision iimaking iiabout iiraising iiand 

iieducating iichildren iibilingually iiand, iithus, iiit iiis 

iiimportant iito iielaborate iithese iiviews iiscientifically. ii 

 The iicurrent iipaper iiwill iiexplicate iieach iiof iithese 

iimyths iiin iithe iisetting iiof iiPontianak iicity, iia iimulti-ethnic 

iicity iilocated iiin iiWest iiKalimantan, iiIndonesia. iiThe 

iipresent iipaper iiis iiwritten iito iiprovide iithe iireaders, 

iiespecially iithe iiparents iiand iiteachers iiwith iibetter 

iiinsights iiinto iia iibasis iifor iidecision iimaking iiabout 

iiraising iiand iieducating iichildren iibilingually. iiIt iiis 

iisystematically iiorganised iias iifollows. iiIn iithe iinext 

iiparagraphs, iiThe iiresearcher iidiscusses iieach iiof iithe 

iimyths iiwith iithe iiargumentative iisupport iiby iithe 

iiexperts iiin iithe iifields iibased iion iithe iiliterature iireview. 

iiNext, iidiscussions iiare iipresented iias iia iiwhole, iipointing 

iiout iisome iiof iisignificant iiimplications iifor iiparents iiand 

iiteachers. iiFinally, iian iioverall iiconclusion iiof iithe iipaper 

iicoverage iiis iiprovided. 

II. LITERATURE iiREVIEW 

a. The iiMyth iiof iithe iiMonolingual iiBrain 

According iito iiRomanowski[4], iiit iiis iigirls iiand 

iiwomen iiwho iitend iito iibe iimonolingual iiin iimost 

iitraditional iisocieties. iiThis iiresults iifrom iia iifact iithat 

iithey iiare iiless iiexposed iieither iithrough iischooling, 

iisalaried iilabour, iior iimigration iito iithe iinational 

iilanguage, iithan iitheir iisons, iibrothers iior iihusbands. iiIn 

iithe iicontext iiof iiPontianak iicity, iisome iichildren iistart 

iiout iias iimonolingual, iiand iibegin iito iiacquire iia iisecond 

iilanguage iisometime iiin iiearly iichildhood, iifor iiexample, 

iithrough iiinteractions iioutside iithe iihome, iiand iithus iican 

iibe iisaid iito iibe iiacquiring iia iisecond iilanguage. 

iiWiseheart[5] iiand iiCarrillo[6] iipoint iiout iithat 

iimonolingualism iiresults iifrom iian iiimpoverished 

iienvironment iiin iiwhich iian iiopportunity iito iiexhaust iithe 

iipotential iiof iithe iilanguage iifaculty iiis iinot iifully 

iideveloped. iiThe iimost iifrequently iidiscussed iiconcern iiis 
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iithat iithe iichild iiis iiexposed iito iimore iithan iione iilanguage 

iiduring iiearly iidevelopmental iiphases iimight iibe 

iiconfused iilinguistically, iicognitively, iiemotionally, iiand 

iipossibly iieven iimorally. ii 

 Specifically, iiparents iiwho iiraise iitheir iichildren 

iibilingually iior iithink iiabout iiraising iithem iibilingually iiare 

iioften iiconcerned iithat iichildren iiexposed iito iiparents 

iiwho iiuse iiboth iilanguages iiwill iibe iiconfused iiand iibe 

iiunable iito iiseparate iithe iitwo iilanguages. ii iiThe 

iiunderlying iiconcern iiis iithat iithis iicould, iiin iiturn, iientail 

iidelays iiin iidevelopment iiand iipossibly iieven iiincomplete 

iidevelopment. iiUnderlying iithese iiconcerns iiis iithe 

iibelief iithat iidual iilanguage iilearning iiin iiinfancy iiplaces 

iiadditional iiburdens iion iilanguage iidevelopment iiin 

iicomparison iito iithe iiacquisition iiof iia iisingle iilanguage. 

iiIndeed, iithe iione-parent iione-language iirule iiwhich 

iiadvocates iithat iieach iiparent iishould iiuse iionly iitheir 

iinative iilanguage iiwith iithe iichild iiis iipredicated iion iithe 

iibelief iithat iithis iiwill iiprovide iithe iichild iiwith iiexplicit 

iimarkers iiof iiseparate iilanguages, iithereby iireducing iithe 

iiburden iiof iidual iilanguage iilearning iiand iithe iipossibility 

iiof iiconfusion[4][7]. 

 Viewed iifrom iia iineuro-cognitive iipoint iiof iiview, 

iithese iifears iican iibe iiinterpreted iito iireflect iia iibelief iithat 

iiinfants’ iibrains iiare iiessentially iimonolingual iiand iithat 

iithey iitreat iiearly iiinput iiin iitwo iilanguages iias iiif iiit iiwere iia 

iisingle iilanguage[4][5]. iiIn iifact, iiparents iioften iicite 

iicode-mixing iiby iitheir iichildren iias iievidence iithat iithey 

iimay iibe iiconfused. iiWiseheart[5] iiasserts iithat iiBilingual 

iicode-mixing iiis iithe iiuse iiof iifeatures iiof iiboth iilanguages 

iiin iithe iisame iiutterance iior iistretch iiof iiconversation. 

iiThe iimixed iifeatures iicould iibe iiphonological ii(sounds), 

iilexical ii(words), iimorpho-syntactic ii(word iiendings, 

iiword iiorder, iior iifunction iiwords), iior iipragmatic 

ii(conversational). ii iiUnder iithe iiassumption iithat iithe 

iibrain iiis iimonolingual, iiit iifollows iithat iichildren iiwill 

iimix iiup iitheir iilanguages iiwhen iithey iitalk. ii 

 Shortly, iiparents iiare iinot iialone iiin iithese iifears iiand 

iibeliefs iiabout iithe iimonolingual iibrain. ii iiBahra[8] iiand 

iiVerbeke[9] iiargue iithat iiit iiis iicommon iifor 

iiprofessionals iiwho iiwork iiwith iibilingual iichildren iiwho 

iiare iiexperiencing iilanguage iior iischool-related 

iiproblems iito iiexpress iisimilar iiconcerns. iiRecent 

iiresearch iion iisimultaneous iibilingual iiacquisition iipaints 

iiquite iia iidifferent iipicture. iiThere iiis iievidence iifrom 

iiresearch iiindicating iithat iibilingual iiacquisition iiis iias 

iinatural iias iimonolingual iiacquisition iiand iithat iiit iiis iinot 

iian iiadditional iiburden iifor iichildren iiin iicomparison iito 

iithe iichallenges iithat iichildren iilearning iione iilanguage 

iiface[4][10][11][12] ii[13]. ii 

b. The iiMyth iiof iiTime iiInvestment 

Another iicommon iibelief iiabout iilanguage iilearning 

ii(as iiobserved iiin iiPontianak iicity) iiis iithat iithe iimore iitime 

iispent iilearning iisomething, iithe iigreater iione’s 

iicompetence. iiMishra[1] iiclaims iithat iistudents iiwho 

iihave iispent iimore iitime iiin iitheir iicurrent iischool iihave 

iihigher iitest iiscores, iiwhereas iidisadvantaged iistudents. 

iiThis iibelief iiis iifundamental iito iimuch iiof iiour 

iieducational iisystem. iiThe iiamount iiof iitime iidevoted iito 

iiteaching iispecific iisubjects iiis iia iireflection iiof iihow 

iiimportant iiwe iithink iithey iiare iiunder iithe iibelief iithat 

iimore iitime iispent iiteaching iithose iisubjects iiwill iiresult 

iiin iihigher iilevels iiof iiachievement. iiStarting iiearly iiis 

iianother iimanifestation iiof iithe iiimportance iiwe iiattach 

iito iitime iiinvestment. iiMishra i[1] iiadds iithat iitime iiis 

iiclearly iiimportant iifor iiL2 iilearning, iiand iiit iiis iioften iithe 

iicase, iialthough iinot iialways, iithat iistudents iilearn iimore 

iiwhen iithey iihave iimore iiexposure. 

 Quay iiand iiMontanari[2] iinote iithat iitime-on-task ii(a 

iiterm iiwhich iiis iimanipulated iito iithe iiuse iiof iithe iiterm 

ii‘time iiinvestment’ iiin iithis iipaper) iihypothesis iiassumes 

iithat iisuccess iiin iiL2 iiis iipositively iirelated iito iithe iiamount 

iiof iicontact iiwith iiL2. iiHowever, iiMishra[1] iiclaims iithat 

iiwhile iichildren iiclearly iineed iisome iiexposure iito iia 

iilanguage iito iilearn iiit, iiresearch iidoes iinot iisupport iia 

ii‘time-on-task’ iihypothesis iipredicting iia iicorrelation 

iibetween iithe iiamount iiof iiexposure iiand iidegree iiof 

iiproficiency iiin iiL2. iiThey[11] iifurther iisays iithat iiit iiis 

iiimportant iito iiconsider iicritical iifactors iisuch iias iiquality 

iiof iiinstruction, iisocioeconomic iiresources, iiand iithe 

iiamount iiof iiexposure iito iithe iimajority iilanguage iiin 

iieveryday iilife. iiThe iilength iiof iitime iiand iieventual 

iioutcomes iiof iiL2 iilearning iiand iiL1 iimaintenance 

iidepend iion iimany iifactors, iiparticularly iichildren’s 

iimotivation iito iifit iiin iiand iito iicommunicate iiwith iipeers 

iiwho iispeak iieither iilanguage. ii 

 Additionally, iiMishra[1] iiwrites iithat iiresearch 

iifindings iiwith iirespect iito iifirst iiand iisecond iilanguage 

iilearning iireveal iithat iithe iirelationship iibetween iitime 

iiand iilearning iioutcomes iiis iiquite iicomplex. iiMoreover, 

iithis iiview iiis iisupported iiby iiCarrillo[6] iiwho iipoints iiout 

iithat iiresearch iishows iithat iisimultaneous iibilinguals, 

iidespite iithe iifact iithat iithey iihave iiapproximately iihalf iias 

iimuch iiexposure iito iieach iilanguage iias iimonolinguals, 

iiexhibit iithe iisame iibasic iidevelopmental iipatterns iiand iiat 

iiapproximately iithe iisame iiage iias iimonolingual iichildren. 

ii iiHowever, iiit iihas iialso iibeen iiargued iion iilogical 

iigrounds iithat iibilingual iifirst iilanguage iilearners iiwill iinot 

iiacquire iifull iifunctional iicompetence iiin iiboth iilanguages 

iiif iitheir iiexposure iito iione iiof iithem iiis iibelow iisome 
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iilower iilimit. iiSupporting iithis iiview, iiJavor[13] iiexplains 

iithat iinative iicompetence iicannot iibe iiattained iiby iimere 

iiexposure iiif iithe iionset iiof iiacquisition iihappens iiafter iia 

iicertain iiage. 

 These iiresults iiare iiimportant iibecause iithey iiindicate 

iithat iiit iiis iinot iisimply iiamount iiof iiexposure iibut iialso 

iiquality iiof iiexposure iithat iican iiinfluence iichildren’s 

iilanguage iidevelopment. iiHowever, iiand iiat iithe iisame 

iitime, iiresearchers iihave iifound iilittle iior iino iirelationship 

iibetween iiamount iiof iiexposure iito iiEnglish iiin 

iiimmersion iiprograms iiand iiparticipating iistudents’ 
iilevels iiof iiachievement iiin iiall iiaspects iiof iiEnglish iiin iithe 

iilong iirun ii[2][8][9][12]. 

 Additionally, iithere iiis iigrowing iiresearch iievidence 

iithat iicertain iikinds iiof iilanguage iiskills iiare iitransferable 

iifrom iione iilanguage iito iithe iiother iiin iisecond iilanguage 

iilearners, iievidence iiwhich iican iibe iiperceived iias iithe 

iiproof iiof iithe iiamount iiof iitime iito iibe 

iiinvested[5][10][13]. iiThe iibest iiexamples iiof iithis iiare 

iiskills iirelated iito iireading iiand iireading iiitself. iiA iigreat 

iideal iiof iirecent iiresearch iion iithe iiacquisition iiof iireading 

iiskills iiin iia iisecond iilanguage iihas iishown iithat iistudents 

iiwho iihave iiwell iideveloped iidecoding iiskills iiin iione 

iilanguage iican iitransfer iithose iiskills iito iithe iiother 

iilanguage. iiSimilarly, iistudents iiwith iiwell-developed 

iiskills iifor iireading iilonger iimaterial, iilike iistories iiand 

iiacademic iitextbooks, iican iitransfer iithose iiskills iito 

iianother iilanguage, iiprovided iithey iiknow iithe iioral iiform 

iiof iithat iilanguage. ii 

c. The iiMyth iiof iiBilingualism iiand iiLanguage 

iiImpairment 

According iito iiMishra[1], iischolars iiagree iibroadly 

iithat iichildren iihave iithe iicapacity iito iilearn iimore iithan 

iione iilanguage. iiThis iiview iican iialso iibe iiapplied iito iimost 

iichildren iiwith iispecific iilearning iiimpairments iior iilow 

iigeneral iiintelligence. iiResearchers iihave iifound iifew 

iidifferences iibetween iibilingual iichildren iiwith iispecific 

iilanguage iiimpairment iiand iitheir iimonolingual 

iicounterparts[4][5]. iiBilingual iichildren iiwith iispeech-
language iiimpairment iido iinot iiacquire iilanguage iimore 

iislowly iithan iimonolingual iichildren iiwith iispeech- 

iilanguage iiimpairment. iiRather, iithey iiwill iishow iithe 

iisame iipatterns iiof iiimpairment iiin iiboth iilanguages. ii 

 In iiPontianak iicity, iichildren iiwith iilanguage iilearning 

iidifficulties iiare iioften iithought iito iibe iipoor iicandidates 

iifor iidual iilanguage iilearning iion iithe iiassumption iithat 

iilearning iitwo iilanguages iiat iithe iisame iitime iiwill iiput 

iithem iiat iigreater iirisk iiof iilanguage iiimpairment iithan 

iilearning iione. iiMishra[1] iifurther iiexplains iithat iichildren 

iiwith iispecific iilanguage iiimpairment ii(SLI) iihave iitypical 

iiintelligence, iisensory iiprocessing, iiand iisocial-
emotional iibehaviour, iiand iino iiobvious iineurological 

iiimpairment. iiChildren iiwith iiSLI iiexhibit iilanguage iithat 

iiis iidelayed iiand iibelow iithat iiof iiage-matched iipeers, iibut 

iithey iiare iitypical iiin iiother iiaspects iiof iitheir 

iidevelopment iiIt iiis iithought iithat iithere iiis iia iigenetic 

iicomponent iito iiSLI iibecause iiaffected iichildren iiare 

iimuch iimore iilikely iito iihave iia iiclose iifamily iirelative iiwho 

iiis iialso iilanguage iiimpaired iithan iiunaffected iichildren. ii 

 The iiavailable iievidence iiconcerning iisimultaneous 

iidual iilanguage iiacquisition iiby iichildren iiwith iilanguage 

iiimpairment iiindicates iithat iithey iiexhibit iithe iisame 

iilanguage-specific iimorpho-syntactic iidifficulties iiin 

iieach iiof iitheir iitwo iilanguages iias iimonolinguals iiand, iias 

iiwell, iithat iitheir iilanguage iiimpairment iiis iiof iithe iisame 

iimagnitude iias iithat iiexhibited iiby iimonolingual iichildren 

iiwith iiSLI iilearning iithe iisame iilanguages[4][5]. iiThat iiis 

iito iisay, iithe iilanguage iilearning iidifficulties iiof iibilingual 

iichildren iido iinot iiappear iito iiput iithem iiat iigreater iirisk iiof 

iiimpairment iithan iichildren iiwith iiSLI iiwho iilearn iionly 

iione iilanguage. iiAt iithe iisame iitime, iithese iiSLI iibilingual 

iichildren iiare iibilingual iiwithin iithe iilimits iiof iitheir 

iilearning iiability. ii 

 A iisimilar iimyth iiconcerning iichildren iiwith 

iilanguage iilearning iidifficulties iisurrounds iithe iiinclusion 

iiof iichildren iiwith iiSLI iiin iischool iiprograms. iiIn iithis 

iicase, iithe iimyth iiis iiassociated iiwith iithe iiexpectation iithat 

iithe iilanguage iiabilities iithat iichildren iiacquire iiprior iito 

iicoming iito iischool iiare iiimportant iifoundations iifor 

iisuccess iiin iischool. iiThis iifollows iifrom iithe iifact iithat 

iimuch iilearning iiin iischool iiis iimediated iithrough 

iilanguage, iiand iimuch iiof iischooling iifocuses iion 

iilanguage iilearning. ii iiThus, iistudents iiwith iiwell-
developed iifirst iilanguage iiskills, iiespecially iithose 

iirelated iito iiliteracy, iiare iiexpected iito iibe iiadvantaged 

iiwhile iistudents iiwith iipoor iifirst iilanguage iiskills iiare 

iiexpected iito iiface iichallenges iithat iiwill iiresult iiin iitheir 

iiexperiencing iieven iimore iiimpoverished iilanguage 

iiskills iithan iithey iiwould iiwere iithey iiin iia iimonolingual 

iiEnglish iiprogram[4][5]. 

 Ethically iispeaking, iiit iicould iibe iiconsidered 

iiunethical iito iiinclude iiat-risk iior iiimpaired iistudents iiif 

iithey iiare iinot iilikely iito iibenefit iifrom iischools iior, iiworse, 

iiif iitheir iilearning iidifficulties iiare iilikely iito iibe iimade 

iiworse. iiConversely, iiit iicould iibe iiconsidered iiunethical 

iito iiexclude iiat-risk iior iiimpaired iistudents iisince iito iido 

iiso iiwould iiarguably iiprevent iithem iifrom iihaving iithe 
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iiopportunity iito iiacquire iivaluable iilanguage iiand 

iicultural iiskills iithat iicould iibe iiof iibenefit iiin iitheir iifuture 

iipersonal iiand iiprofessional iilives. iiThere iiare iialso iilegal 

iiand iiprofessional iiobligations iiassociated iiwith iithe 

iiinclusion iiin iischool iiprograms iiof iistudents iiwho iiwould 

iibe iiconsidered iiclinically iiimpaired iiin iilanguage[11]. 

d. The iiMyth iiof iiMinority iiLanguage iiStudents ii 

Mishra[1] iiasserts iithat iiwhen iiminority iiand 

iiindigenous iilanguage iichildren iibegin iipreschool iior 

iiprimary iischool, iithey iimust iilearn iithe iilanguage iiof iithe 

iimajority iigroup iiin iitheir iiregion iito iifit iiin iisocially iiand 

iisucceed iiacademically. iiHe[1] iiadditionally iisays iithat 

iimost iiimportant iito iithis iidiscussion, iiit iiis iicritical iito 

iidistinguish iiamong iichildren iiwho iiare iimembers iiof iia 

iiminority iiethnolinguistic iigroup ii(minority iilanguage 

iichildren) iiversus iia iimajority iiethnolinguistic iigroup 

ii(majority iilanguage iichildren); iiand iiamong iithose 

iiwithin iieach iigroup iiwho iiare iilearning iibilingually iifrom 

iiinfancy iiversus iithose iiwho iihave iilearned iia iisingle 

iimother iitongue iiand iiare iilearning iia iisecond iior 

iiadditional iilanguage iilater iiin iichildhood. iiSupporting 

iithis iiview, iia iilinguistics iiphenomenon iiin iiPontianak 

iicity iishows iithat iimost iiminority iilanguage iiparents iiare 

iieager iito iisee iitheir iichildren iisucceed iiin iischool iiand iithe 

iibroader iisociety. iiMost iiminority iiparents iialso iiwant 

iitheir iichildren iito iilearn iiL1 iiand iito iibe iiproud iiof iitheir 

iicultural iiheritage. 

 In iiPontianak iicity, iiit iiis iiwidely iibelieved iithat 

iichildren iiwho iispeak iia iiminority iilanguage iiat iihome 

iishould iibegin iito iilearn iiand iiuse iithe iimajority iilanguage 

iias iiquickly iias iipossible iiin iiorder iito iisucceed iiin iischool 

iiand iito iiintegrate iiinto iimainstream iiculture. iiThis iibelief 

iiis iilinked, iiin iipart, iito iithe iitime iiinvestment iimyth, 

iidiscussed iiearlier, iiwhich iiwould iiargue iithat iithe iisooner 

iiminority iilanguage iichildren iibegin iilearning iiEnglish, 

iithe iibetter iitheir iiEnglish iilanguage iiskills iiwill iibe. iiThis 

iibelief iiis iialso iilinked iito iithe iinotion iithat iiyounger iiis 

iibetter iiwhen iiit iicomes iito iilearning iisecond iilanguages, 

iior iithe iicritical iiperiod iihypothesis. iiThis iipoint iiof iiview 

iiis iioften iiwidely iiheld iinot iionly iiby iispeakers iiof iithe 

iimajority iilanguage, iibut iialso iiby iiminority iilanguage 

iiparents iiwho, iias iia iiresult, iifeel iithat iithey iihave iino 

iioptions, iiexcept iito iidiscontinue iior iirestrict iiuse iiof iithe 

iiheritage iilanguage iiin iithe iihome iiin iifavour iiof iiEnglish, 

iithough iithey iimay iilack iifull iicompetence iiin iithe 

iimajority iilanguage[4]. 

 Like iithe iimyth iiof iitime iiinvestment, iithe iilink 

iibetween iisuccess iiin iimajority iilanguage iischools iiand 

iiminority iilanguage iistudents’ iiknowledge iiof iia iiminority 

iilanguage iiis iimore iicomplex iithan iicommonly iirealised. 

iiOn iithe iione iihand, iicompetence iiin iiEnglish iiupon 

iischool iientry iiis iilikely iito iibe iian iiadvantage iifor iistudents 

iiwho iigrow iiup iiin iiminority iilanguage iihomes, iiespecially 

iiif iithey iiacquire iiadvanced iilevels iiof iicompetence iiin 

iiEnglish, iisince iithey iiwill iihave iialready iiacquired iisome 

iiproficiency iiin iithe iilanguage iiof iiinstruction[1]. ii iiOn iithe 

iiother iihand, iimany iiminority iilanguage iiparents, 

iiespecially iirecent iiimmigrants, iido iinot iiknow iiEnglish 

iiwell iiand iicertainly iiare iiprobably iinot iiable iito iiread iiand 

iiwrite iiin iiEnglish iieasily. iiThis iiraises iithe iipossibility iithat 

iithe iilevels iiand iikinds iiof iiEnglish iilanguage iiskills iithat 

iiminority iilanguage iichildren iican iiacquire iifrom iiparents 

iiwho iiare iinot iiproficient iispeakers iiof iiEnglish iimay iinot 

iibe iisufficient iito iireally iiprepare iithem iifor iiin iischool. ii 

 Mishra[1] iithen iiclaims iithat iinumerous iistudies 

iihave iifound iithat iithere iiare iipositive iicorrelations 

iibetween iicertain iicomponents iiand iiaspects iiof iireading 

iiEnglish iias iia iisecond iilanguage iiand iiminority iilanguage 

iistudents’ iicompetence iiin iithe iihome iilanguage: 

iiphonological iiawareness, iiword iiand iipseudo-word 

iidecoding, iihigher iiorder iivocabulary, iireading 

iicomprehension, iiand iicertain iioral iilanguage iiskills. ii 

iiSome iistudies iiindicate iifurther iithat iiminority iilanguage 

iistudents iioften iidraw iion iiskills iiand iiknowledge iilinked 

iito iithe iihome iilanguage iito iiperform iiliteracy iitasks iiin 

iiEnglish, iiarguably iias iia iiway iito iifill iiin iigaps iiin iitheir 

iiEnglish iicompetence iiprior iito iifull iimastery iiof iithe 

iilanguage[7][8][10]. ii 

 In iishort, iiminority iilanguage iistudents iiuse iithe 

iihome iilanguage iito iiwalk iiinto iiEnglish iiliteracy. iiThis iiis 

iiparticularly iievident iiduring iithe iiearly iistages iiof 

iiEnglish iiacquisition, iibut iiis iievident iieven iiat iiadvanced 

iistages iiwhen iitask iidemands iiare iicomplex iiand 

iichallenging. iiHowever, iinot iiall iiminority iilanguage 

iistudents iicapitalise iion iithe iihome iilanguage iiin iithe 

iiservice iiof iireading iiand iiwriting iiin iiEnglish. iiBahra[8] 

iiwrites iithat iigood iiELL iireaders iiapply iithe iisame iiskills 

iiand iistrategies iiwhen iireading iithe iihome iilanguage iiand 

iiEnglish iiand iithey iisee iithe iihome iilanguage iias iia iitool iifor 

iireading iiand iiwriting iiin iiEnglish, iiwhereas iipoor iiELL 

iireaders iisee iithe iihome iilanguage iias iia iisource iiof 

iiinterference iiwhen iireading iiand iiwriting iiin iiEnglish. ii 

 By iiimplication, iiinstruction iithat iidraws iiminority 

iilanguage iistudents’ iiattention iito iilinks iibetween iithe 

iihome iilanguage iiand iiEnglish iicould iibenefit iiall iisecond 

iilanguage iilearners. iiWhile iiexplanation iifor iithese 

iifindings iiare iiundoubtedly iinumerous iiand iicomplex, 

iithere iiis iione iithat iiseems iiplausible iiand 

iistraightforward. iiMinority iilanguage iistudents iiwho 
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iireceive iiinitial iiinstruction iiin iischool, iiin iipart iiat iileast, 

iiin iithe iihome iilanguage iiare iimore iieasily iiable iito iiacquire 

iiliteracy iiskills iiand iiacademic iiknowledge iithan iisimilar 

iistudents iiin iiall-English iiprograms iibecause iithey iiare 

iibeing iiinstructed iiin iia iilanguage iithey iiknow. iiStudents 

iiin iiEnglish iiprograms iideal iiwith iithe iichallenging iiissues 

iiof iimastering iiEnglish, iinamely iiacquiring iinew iiliteracy 

iiand iiacademic iiskills iiand iiintegrating iisocially iiinto iia 

iinew iienvironment. iiArguably, iias iiwell, iiinstruction iiin 

iiminority iilanguage iistudents’ iihome iilanguage iiis iiable iito 

iicapitalise iion iithe iicross-linguistic iitransfer iieffects 

iinoted iipreviously iito iiexpedite iithe iiacquisition iiof 

iicritical iiliteracy iiskills iiin iiEnglish[3]. ii ii ii 

III. METHODOLOGY 

In iithis iiresearch, iidescriptive iimethod iior iilibrary 

iiresearch iiis iiapplied iito iithe iiproblems iiof iithe iiresearch. 

iiThis iiresearch iiis iiconducted iiby iiexpressing iithe 

iiinformation iifrom iithe iiavailable iidocuments iiwhich iiis 

iiuseful iiin iithe iifield iiof iibilingualism. 

The iimajor iiaim iiof iithis iiresearch iiis iito iiprovide 

iicurrent iiinformation iiin iithe iifield iiof iibilingualism iiin 

iiearly iichildhood iithat iiwill iilead iito iipromoting iiEnglish 

iilanguage iilearning iiin iiPontianak. 

Within iithe iitimeframe iiof iithis iilibrary iiresearch, iia 

iicomplete iidescriptive iistudy iiis iinot iipossibly 

iiconducted. iiTherefore, iithis iiresearch iionly 

iiconcentrates iion iispecific iirelevant iiissues. iiBased iiupon 

iithe iiaim iiof iithis iiresearch iiand iithe iireview iiof iirelevant 

iiliterature, iithe iifollowing iiresearch iiquestions iiare 

iiestablished iito iiprovide iiguidance iifor iicollecting 

iiapplicable iievidence. 

1. ii ii What iiare iithe iimyths iias iiwell iias iithe iitruths iirelated 

iito iibilingualism iiin iiearly iichildhood? ii 

2. ii ii What iiare iithe iiimplications iiin iiEnglish iilanguage 

iilearning iifor iiparents iiand iiteachers iiwhen iidealing 

iiwith iiearly iichildhood iibilingualism? 

IV. RESULT iiAND iiDISCUSSION 

The iicurrent iipaper iihas iisignificant iiimplications iifor 

iiparents iiand iiteachers, iiespecially iithose iiliving iiin 

iiPontianak iicity. iiThe iiconsiderable iibody iiof iiresearch 

iion iisimultaneous iidual iilanguage iiacquisition iiindicates 

iithat iilearning iitwo iilanguages iiis iias iinatural iias iilearning 

iione iiand iithat iimost iichildren iican iiacquire iitwo 

iilanguages iisimultaneously iiat iithe iisame iirate iiand iiin iithe 

iisame iiway iias iimonolingual iichildren iiif iithey iiare iigiven 

iithe iiright iilearning iienvironment. iiIn iithe iinext 

iiparagraphs, iithe iidiscussion iipoints iiare iidirected iiby iithe 

iiconcerns iiof iilanguage iiimpairment, iilanguage 

iiexposure, iiminority iilanguage, iiand iilinguistic 

iiconfusion. 

 According iito iiMishra[1], iievidence iion iichildren 

iiwith iispecific iilanguage iiimpairment iisuggests iithat iieven 

iithese iichildren iican iiacquire iifunctional iicompetence iiin 

iitwo iilanguages iiat iithe iisame iitime, iiwithin iithe iilimits iiof 

iitheir iiimpairment. iiTherefore, iichildren iiwith iispecific 

iilanguage iiimpairment iiliving iiin iifamilies iiwhere 

iiknowing iitwo, iior iimore, iilanguages iiis iiuseful iiand 

iiimportant iishould iibe iigiven iievery iiopportunity iito 

iiacquire iitwo iilanguages. iiThis iiwould iiinclude iichildren 

iiof iiimmigrant iiparents iiand iichildren iiin iifamilies iiin 

iiPontianak iicity iithat iispeak iian iiindigenous iilanguage. 

iiWhether iior iinot iiparents iidecide iito iiraise iia iichild 

iibilingually, iiwhether iithe iichild iihas iitypical iiabilities iifor 

iilearning iilanguage iior iihas iiimpaired iicapacity iifor 

iilanguage iilearning, iieven iithough iithere iiis iino 

iiimmediate iicontext iifor iiusing iione iiof iithe iilanguages iiis 

iia iimatter iiof iipersonal iichoice. ii 

 At iithe iisame iitime, iiparents iiand iiothers iiwho iicare 

iifor iichildren iiwho iiare iibeing iiraised iibilingually iishould 

iitake iiactive iiresponsibility iito iiensure iithat iithey iiget 

iiadequate iiexposure iito iiboth iilanguages iito iiensure iithat 

iiboth iiare iifully iiacquired. iiAt iipresent, iithere iiis iirelatively 

iilittle iiresearch iion iithe iiprecise iiimpact iiof iidifferent 

iilearning iienvironments iion iisimultaneous iidual 

iilanguage iilearning, iiincluding iihow iimuch iiexposure iiis 

iirequired iito iiensure iifull iiacquisition. iiOfelia iiand iiWei[3] 

iiargue iithat iialthough iithe iiresearch iievidence iiindicates 

iiquite iiclearly iithat iithe iireduced iiinput iithat iiresults iifrom 

iiexposure iito iitwo iilanguages iiduring iithe iipreschool 

iiyears iidoes iinot iiimpact iicertain iiaspects iiof iilanguage 

iidevelopment iiin iisimultaneous iibilinguals, iithe iilearning 

iienvironment iiis iicritical. iiFirst, iidespite iithe iilack iiof 

iiempirical iievidence, iiit iiis iinecessarily iithe iicase iithat 

iiexposure iibelow iisome iiminimum iilevel iiwill iiresult iiin 

iiincomplete iiacquisition iiand, iithus, iiincomplete 

iifunctional iicompetence. iiLastly, iiit iialso iiseems iilikely 

iithat iibilingual iichildren iineed iicontinuous iiand iiregular 

iiexposure iito iiboth iilanguages iito iiensure iitheir iicomplete 

iiacquisition. iiIn iithe iilight iiof iithe iistatement iiabove, iiit 

iican iibe iiwisely iiconcluded iithat iidiscontinues, iiabrupt 

iichanges, iiand iiirregular iiexposure iishould iiconsciously 

iibe iiavoided. ii 

 Next, iiwhen iiit iicomes iito iiplanning iichildren’s 

iilanguage iilearning iienvironment, iispecial iiconsideration 

iishould iibe iigiven iito iiminority iilanguages. 

iiRomanowski[4] iisuggests iithat iiit iiis iiadvisable iito 
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iiprovide iimore iiexposure iito iiminority iithan iimajority 

iilanguages iiin iithe iihome iito iibalance iithe iilack iiof 

iiexposure iito iithese iilanguages iiin iithe iicommunity iiin 

iilarge. ii iiFor iiexample, iiparents iiraising iichildren iiin 

iiIndonesian iiand iiEnglish iior iiIndonesian iiand 

iiMandarin iiChinese iilanguage iiin iicommunities iiwhere 

iiEnglish iiand iiMandarin iiChinese iilanguage iiare iinot 

iispoken iiwidely iioutside iithe iihome iishould iibias 

iiexposure iitoward iithese iilanguages iiin iithe iihome iiduring 

iithe iipreschool iiyears iito iiensure iiadequate iiexposure iifor 

iithese iilanguages iito iibe iiacquired iicompletely. iiThis, 

iiindeed iias iia iimatter iiof iiurgency, iishould iibe iitaken iiinto 

iiconsideration iiby iiparents iiwhen iithinking iiabout 

iiraising iia iichild iibilingually. 

 Then, ithere iis igrowing ievidence ion ichildren iwho 

ispeak ia iminority ilanguage iat ihome iand iare ischooled iin 

ia imajority ilanguage ithat ihigh ilevels iof icompetence iin 

ithe ihome ilanguage, iespecially iin idomains irelated ito 

iliteracy iand ischooling, iput ithese ilearners iat ian 

iadvantage iin ischool iin icomparison ito isimilar ichildren 

iwho ihave inot ideveloped itheir ihome ilanguages iin ithese 

iways[2][4]. iRegarding ithe idiscussion iabove, ia icrucial 

iquestion iemerges: iAs iparents iraising ia ichild 

ibilingually, iwhat ishould ibe iimmediately idone? iThis 

ican ibe iconfidently ianswered ias ifollows. iParents iwho 

ido inot ispeak ithe imajority ilanguage ishould ibe 

iencouraged ito icontinue ito iuse ithe ihome ilanguage iwith 

itheir ichildren iand, iin iparticular, ithey ishould ibe 

iencouraged ito iuse ithe ihome ilanguage ito ihelp itheir 

ichildren idevelop ifoundation iskills irelated ito iliteracy 

iand iacademic ilanguage icompetence. iIn isome icases, 

iparents imay irequire idirect iand idetailed iguidance ion 

ihow ito ido ithis. i 

 Furthermore, iteachers iand iother iprofessionals 

iwho iwork iwith iminority ilanguage istudents iin imajority 

ilanguage ischools ishould ibe iencouraged iand ishown 

ihow ito ihelp ithese istudents idraw ion icompetencies iand 

iknowledge ilinked ito ithe ihome ilanguage ito iacquire 

iliteracy iand iacademic ilanguage iskills iin ischool. iIt icould 

ieven ibe iargued ithat ipublic ischools ishould iprovide 

ibilingual ieducation ifor istudents ifrom ilarge ilinguistic 

iminority igroups iin iorder ito ienhance itheir ibilingual 

icompetence. iIn ithe icontext iof ieducation iprogramme 

iin iPontianak icity, ithere iare isome ischools ithat ioffer 

ibilingual iclasses iin iwhich iEnglish ilanguage iis iused 

ialong iwith iIndonesian ilanguage iin idelivering ithe 

ilessons. iThese iprograms iwould inot ionly ibenefit 

iminority ilanguage istudents ipersonally iand 

iprofessionally ibut ithe icountry iitself, iIndonesia, iby 

ipreparing ibilingual, ibicultural istudents iwho ican 

icompete iin ithe iglobal imarketplace[9]. i 

 Additionally, iVerbeke[9] iasserts ithat ithe 

idevelopment iof imajority ilanguage iproficiency iis 

icritical iin ifacilitating isocial icontacts iand iin ienhancing 

iemployment iand ieducational iopportunities ifor 

iminority ilanguage igroups. iAt ithe isame itime, iminority 

ilanguage istudents ishould ihave iaccess ito ilearning iin 

imainstream icourses ias iwell. iThis irequires ithat ithe ilocal 

iauthorities iintegrate itheir ipolicies idirected iat ibilingual 

ipupils’ ischooling iwith itheir igeneral ipolicies ifor iall 

ichildren iand iyouth iin ithe ischools iand ithat ithe 

ieducation iauthorities iclarify ithe ilink ibetween ithe 

iofficial ilearning igoals iof ithe ilanguage iof iinstruction 

iand ithe ilearning igoals iin iother isubjects iin ischool. 

iWhen ibringing ithis iconcern ito ithe icontext iof 

iPontianak ieducation, iit iis, ias ia imatter iof ifact, ia 

ichallenge ithat iPontianak iEducation iand iCulture 

iDepartment i(Dinas iPendidikan idan iKebudayaan iKota 

iPontianak) ineeds ito icope iwith. 

 At ilast, iwhen icoming ito ithe idiscussion iabout icode-
mixing ias ia ireflection iof ia ichild’s ilinguistic iconfusion, 

ithe iresearch ievidence iindicates iquite iclearly ithat ichild 

ibilingual icode-mixing iis inot ia isign iof iconfusion ior 

idifficulty ilearning itwo ilanguages. iWiseheart[5] iwrites 

ithat icode-mixing iis ia iresource ithat ichildren iuse ito ifill 

igaps iin itheir ideveloping ilanguages iand, imoreover, 

iwhen iyoung ibilinguals icode-mix ithey iexhibit 

igrammatical icompetence irather ithan iconfusion. 

iParents iand iteachers, itherefore, ineed inot iworry iwhen 

ichildren icode imix iand ithey ineed inot iattempt ito istop 

ibilingual ichildren ifrom icode-mixing. iBilingual 

ichildren igrowing iup iin icommunities iwhere itheir itwo 

ilanguages itend ito ibe iused iseparately iwill ilearn ito iuse 

itheir itwo ilanguages iseparately ior ito icode-mix iwhen 

isocially iappropriate. iIt ishould ibe iexpected ithat 

ibilingual ichildren, ilike ibilingual iadults, iwill icodemix 

iwhen iconversing iwith iother ibilinguals. i 

V. CONCLUSION 

This ipaper ihas isignificant iimplications ibeyond ithe 

iimmediate iconcern iof igaining ia ibetter iunderstanding 

iof ilanguage iacquisition iin ithe ibilingual ichild. iIt 

iappears ithat iconcerns iabout ipossible iproblems iof 

ibilingual ichildren ihave ibeen ishown ito ibe 

iunwarranted. iIn ithe ilight iof ithis istatement, ithe 

idiscussions iprovided iin ithe icurrent ipaper iare iviewed 

ito ibe iable ito ieliminate ireasons ifor iconcerns iby iparents 

iand iteachers. i 
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 In imany ifamilies iand icommunities iin iPontianak 

icity, iyoung ichildren igrow iup iin ibilingual ior ieven 

imultilingual ienvironments. iThe ichallenge ifor ithe 

ieducation isystem iis ito iadapt ito ithe icomplexities iof 

ibilingual ichildren, ifamilies iand icommunities, iand ito 

iprovide iquality ieducation ithat iis iresponsive ito 

ichildren’s ineeds, iwhile ibalancing iindividual ineeds iwith 

ithe ifamily’s igoals ifor ichildren’s idevelopment. iSchools 

ihave ian iimportant irole ito iplay iin iproviding ithe 

ibilingual iskills ithat iare ibecoming iincreasingly 

inecessary iin ithe iera iof iglobalisation iof ithe imodern 

iworld. 

 Nonetheless, ithere iare istill imany iunanswered 

iquestions iconcerning iearly ichildhood ibilingualism. 

iThere iis isufficient iresearch iand iliterature ievidence ito 

idemolish ifears ibased ion iextreme iversions iof ithe ifour 

imyths iidentified iand ideeply idiscussed iin ithis ipaper. 

iMoreover, iwe ihave isufficient ievidence ito iexpand 

iefforts ito icreate iopportunities ifor imany iyounger 

ichildren ito ibecome ibilingual. i 
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