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The aim of this research was to investigate students’ perception toward a small-scale 

project of extensive reading (ER) program. ER is believed can improve many aspects 

of language skills, including vocabulary, reading speed, listening, speaking, and 

writing[4][6]. Therefore, research participants were also asked about their view on 

reading ability and other linguistic competences improvement. This research utilized 

case study specifically focused on three students who showed outstanding progress 

through the project, using semi-structured interview for data collection. The paper 

concludes with positive results for both students’ perception and their reading ability 

and language competence. 
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I. INTRODUCTION 

Recently ithe igovernment ihas iannounced ia iliteracy 

iprogram, inamely iGerakan iLiterasi iSekolah i(School 

iLiteracy iProgram). iIt iaims ito icreate ia iliterate 

igeneration ithat icontinuously iread iand iwrite iby 

iinvolving ithe iheadmasters, iteachers, iand iall ithe 

istakeholders iin ithe ischool. iThe irationale ibehind ithis 

iprogram iis ito ireduce ithe ilow ilevel iof ireading iinterest 

iof iIndonesian istudents. iThis ican ibe iproved iby ithe 

iresult iof iProgress iin iInternational iReading iLiteracy 

iStudy i(PIRLS) iin i2011, iIndonesia iwas iin ithe i45th iout 

iof i48th icountries iparticipated. iAdditionally, ifrom 

iProgramme ifor iInternational iStudent iAssessment 

i(PISA) iin i2012, iIndonesia iwas iin i64th iin ireading iskill 

ifrom i65 icountries iparticipated[1]. i 

To isupport ithe igovernment’s iprogram ion iimproving 

istudents’ ireading iinterest iand iability, iespecially iin 

ireading iEnglish itext, ian iER iprogram iwas icreated. 

iNumerous istudies ihave ishown ithat iER iis ibeneficial iin 

ia isecond ilanguage i(L2) iteaching ireading 

i[2][3][4][5][6][7]. iHowever, ithe iimplementation iof iER 

ion ia iregular ibasis iin ischools iis istill ilimited iand inot 

iapplied iby imany iteachers idue ito ithe inumber iof 

isources iand iexpenses ineeded[8]. iSometimes, iit iis ialso 

iconsidered ias itime-consuming ibecause iER irequires ia 

ilong ispan iof itime ito ibe irealized. iIn ithis ischool, 

ihowever, iER iwas iconducted ias ian iextracurricular 

iactivity ito iunderpin iEnglish iclass iand iEnglish iannual 

icompetition. iThe iprogram iwas isupported iby ithe 

ischool iand ilocal ilibrary iwhere istudents iinvolved 

ishould iread iminimum ione ibook ifor itwo iweeks iin ithe 

ibeginning. iStudents iwere iinstructed ito iwrite ia ireading 

ilist iand ijournal ito ibe imonitored iby ithe iteacher. iThey 

ialso ihad ia igroup idiscussion ionce ia iweek ias ia ipost-

reading iactivity. 

Many istudies ihave iinvestigated iL2 iteachers’ 

iattitudes ion iER iand ihow ieffective iit iis[9][10][11], ibut 

istudents’ iviews iare irarely iheard. iThat iis iwhy ithis icase 

istudy ifocused ion ianswering ithese ifollowing 

iquestions: i(1). iWhat iis ithe istudents’ iperception iabout 

iextensive ireading? i(2). iTo iwhat iextent ithe istudents 

ibelieve iextensive ireading iimprove itheir ireading iability 

iand iother ilinguistic icompetences? 

 

Teaching ireading iin iL2 iclassroom 

In igeneral, ireading iis ia icomplex icognitive iskill ito 

idecode iprinted itexts iinvolving i“syntax, isemantics, 

iand idiscourse, iand ieven ito iskills iof itext irepresentation 

iand iintegration iof iideas iwith ithe ireader's iglobal 

iknowledge”[12]. iGrabe[13] iclassifies ithe inotion iof iL2 

ireading ibased ion iits ipurposes iand iprocesses. iHe 

imentions ithese igoals iof ireading ibring ito ia idifferent 

idefinition: ireading ifor iquick iinterpretation, ireading ito 

isearch ifor ior icombine iinformation, ito ilearn iin idepth, 

ito ievaluate, iand ito ientertain. iOn ithe iother ihand, iten 

iprocesses ican idefine ireading: irapid, iefficient, 

icomprehending, iinteractive, istrategic, iflexible, 

ipurposeful, ievaluative, ilearning, iand ilinguistic 

iprocess. iReading iis iviewed ias ia iset iof iintegrated iskills 

iand iprocesses iinvolved ito ideal iwith idifferent 

ipurposes iof ireading[13]. 

Reading iin iL2 iis idefined ias i‘a idynamic irelationship’ 

iand i‘an iactive iprocess’ ito iillustrate ihow ireaders imake 

isense iof ia itext iand icombine iprevious iknowledge iand 

iinformation iin ithe itext irespectively[14]. iKoda[15] 

idifferentiates ifirst ilanguage i(L1) iand iL2 ireaders 

iregarding ithe icross-linguistic iprocess. iL1 ilearners 

iwork ito idecode iwritten itext iwith ivocabulary iwhile iL2 

ireaders iemphasize ion ithe ilinguistic ifoundation. iL2 

ireaders ineed imore iknowledge ias ia ithreshold ito 

iestablish itheir iL1 iability iinto iL2[16]. iIn iaddition, 

iWallace[17] iexpands ireading ias i“a isocial, icritical iand 

iinterpretative iprocess irather ithan ias ia iskill ior iset iof 

iskills”. iReading ialso iemploys istudents’ imetacognition 

ito iunderstand iand icontrol itheir icritical ithinking 

itoward itexts. 

Teaching ireading iin ian iL2 iclassroom imeans 

iteachers ifacilitate istudents ito ibecome ia iskilled ireader. 

iGrabe iand iStoller[18] iexplain ia iseries iof iabilities ithat 

istudents ishould idevelop ifor ibecoming iskillful 

ireaders: iefficient iword irecognition, igrammatical 

isensitivity, icomprehension, iactivation iof iprior 

iknowledge, ieffective iinferences, iand ifluency. 

iTeachers inecessitate iexamining ithese ireading iabilities 

iin itheir iteaching iinstructions. iBut iteaching ireading 

imay ifocus ion ispecific ireading iskills iand idiffer ibased 

ion iinstitutional igoals iand iexpected istudents’ 

ioutcomes[18]. iMoreover, istudents’ ireading ioutcomes 
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iare iaffected iby imany ifactors ibeyond iteaching isyllabus 

iand iclassroom iinstruction isuch ias istudents’ 

iproficiency, iaccess ito iresources, iteachers’ ibelief iand 

iabilities, ireading iattitude iand ireading ihabit iin ione 

iarea. i i 

There iare itwo imajor iapproaches ito iteaching 

ireading, iintensive ireading i(IR) iand iER[19]. iIR iis 

iconducted iin ithe iclassroom iwith ithe iteacher’s 

iguidance iand iarranged iactivities. iHere, istudents 

iusually iinteract iwith ishort itexts. iReading imaterials iare 

ialso imostly iselected iby ithe iteacher iwith 

ipredetermined itopics irelated ito icurriculum. iThe 

ipurpose iis ito iunderstand ithe itexts iin idetail iand ihow 

ithe imeaning iis iproduced, ias iwell ias ito idevelop ireading 

iskills. iIt ican ialso ihelp iwith ifaster iawareness iof icertain 

ilanguage istructures iand ivocabulary iacquisition. 

iTeachers ican iestablish ireading istrategies ithrough iIR. 

iHowever, istudents ican ionly iobtain isubstantial 

ipractice ifor iapplying itheir ireading istrategies ithrough 

iER. i 

Even ithough iIR iand iER idiffer iin isome iways, iit iis 

iimportant inot ito isee ithem ias iopposition. iThey ican 

icomplement ieach iother[6]. iThe iimplementation iof iIR 

iand iER ishould inotice ithe ithree ielements iof ipost 

imethod ipedagogy: iparticularity, ipracticality, iand 

ipossibility. iIR iis isupposed ito ibe iconducted iin ievery 

iL2 iclassroom, iwhile iER iconsiders ithe isituation iof ia 

iparticular ieducational iinstitution. iIt iis icrucial ito 

iconcern ion ithe iavailability iof iresources, iteachers’ 

iattitude iand iwillingness, iand isocio-economic 

ibackground iof ia ischool. iMoreover, iER ishould 

ipractically iconsider istudents’ ilearning ineed. 

Extensive ireading: iDefinition, iprinciples iand 

iactivities 

Davis[3] idefines ian iER iprogram ias ia ipart iof 

iEnglish iclass iinvolving ischool ilibrary isupport, i“in 

iwhich ipupils iare igiven ithe itime, iencouragement, iand 

imaterials ito iread ipleasurably, iat itheir iown ilevel, ias 

imany ibooks ias ithey ican, iwithout ithe ipressures iof 

itesting ior imarks”. iTherefore, istudents iare iencouraged 

ito iread ias imany ibooks ias ipossible ifor ipleasure. iThere 

iis ino ievaluation ifor itheir ireading. iWilliam iand 

iMoran[20] icall iit ione iof ireading istyles ialong iwith 

iskimming, iscanning, iand iIR. iOn ithe iother ihand, iDay 

iand iBamford[4] idefines iER ias ian iapproach iwhich 

istudents iread iin iL2 iand ilike iit. iFurthermore, ithey irefer 

ito i‘a iprocess iin iwhich istudents i‘willing ito 

iengage…[with] ia ilot iof iextended itexts ifor ia ivariety iof 

ireasons’ i(p. i7). iThen, iER iis iextended ito ia isituation 

iwhere istudents iread ia ilot iof imaterials ion itheir ilevel iin 

ia inew ilanguage; ithey iread ifor igeneral, ifor ioverall 

imeaning, iand ifor iinformation iat ione iwith 

ienjoyment[21]. iIt iis iprojected ito ibuild ipositive 

iattitude ia itoward ireading iand ito idevelop igood ireading 

ihabits[6]. iThe iconcept iof iER iis iexposing istudents ito 

ian iinput-rich iand ienjoyable ienvironment, iwith ithe 

iintention ithat itheir ilanguage iknowledge iwill iimprove 

iand itheir ienthusiasm ito ilearn iwill idevelop inaturally. 

Even ithough, ithere iis ino iprecise inumber iof ibooks 

ito ibe iread, ithe isuccessful iof iER ican ibe imeasured iby 

ifollowing iten iprinciples iof iER iproposed iby iDay iand 

iBamford[22]. iThe iprinciples iinclude: iReading 

imaterials ishall ibe ieasy iand iavailable iin ia iwide irange iof 

itopics. iER irequires ia ilarge inumber iof ibooks’ iselection 

ior iother isources ito iread iaccording ito istudents’ ilevel. 

iUnlike iIR iwhich igoes iin iline iwith ifixed itopics, iER 

ioffers ia iwide ivariety iof imaterials, iranging ifrom 

idifferent itopics. iThe imaterials iconsist iof igraded 

ireaders iwhich iare ibooks ithat ihave ibeen idesigned iand 

ihad ithe ilanguage ilevel isimplified ito iadjust ito iL2 

ilearners; iand iauthentic imaterials ithat iare inot 

ispecifically ifor iteaching ipurposes. iMoreover, ithey ican 

ibe iacademic ior ipopular iauthentic imaterials[23], isuch 

ias inovels, ishort istories, imagazines, ior isubtitled 

imovies. i 

Then, istudents ican ichoose ianything ito iread ibased 

ion itheir iinterests. iIf ithey ifind ia itext iis itoo idifficult, 

ithey imay ichange ito ieasier iones. iER ifocuses ion ithe 

iamount iof itime ispent iin ireading, ithe imore ilearners 

iread, ithe ibetter ithey iachieve. iTeachers ican ihelp ito 

iprovide iextensive iresources ioutside iof ithe iclassroom 

iby ithe isupport iof ischool ilibrary ior ilocal ilibrary. iThe 

ipurpose iof ireading ivaries ifrom iobtaining igeneral 

iknowledge, ipleasure iand iinformation. iBy idoing iER, 

istudents iare inot iassigned ito iread ifor idoing itasks ior 

ihomework. iReading iis iencouraged ifor iits iown ireward 

iwhich iis inot ifollowed iby icomprehension iquestions 

iafter ithat. iIt iis iconsidered ias ian iindividual iand isilent 

iprocess ito ienjoy. iEven ithough iteachers imay iprovide ia 

ifew ipost-reading iactivities, ithey iare ionly imeant ifor 

imonitoring istudents’ itrack iand iattitude. 
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The irole iof iteachers iin iER iis ito iintroduce iand 

iguide istudents ithrough ithe iprocess. iThe iindividual 

inature iof iER ican ihelp iteachers ito ibuild ia inon-

competitive iatmosphere iof ireading icommunity. 

iTeachers iexplain ithe ipurpose iin ithe ibeginning ithen 

iguide istudents. iThey imay ialso imonitor istudents’ 

ireading iprogress iby iproviding ijournal. iAnother iway 

ito ikeep ithe istudents’ ireading itrack iis iproviding ipost-

reading iactivity. iThe iactivities ican ibe ia igroup 

idiscussion, ia ibook ireport, ior istorytelling. iIn iaddition, 

iteachers ibecome irole imodels ito ishow ihow iimportant 

ireading iis. i i 

Day iand iBamford[4] imention iER ican ibe iincluded 

iin ian iL2 icurriculum iin iat ileast ifour ibroad iways: ias ia 

iseparate, istand-alone ilesson, ia ipart iof ian iexisting 

ireading iclass, ias ia inon-credit iaudition ito ian iexisting 

icourse, iand ias ian iextracurricular iactivity. iThe ifirst 

ithree iactivities iare ifunctioned ias ian iextension iof 

ireading iin iL2 iclassrooms, iwhere ilearners imight iget 

iscored ior inot. iUnlike ithose iprograms, ithe ilatter iis 

iextracurricular. iHere, istudents iwho iare iinterested iin, 

iwith idifferent ilevel iof iability imay ijoin. iLike iother 

ikinds iof istudents’ iextracurricular, iit iis iaimed ito 

ifacilitate istudents’ iinterest. iStudents igather iafter 

ischool iregularly, ifor iexample, ionce ia iweek. 

II. METHODOLOGY 

a. Research iApproach i 

This iresearch iadopted ia icase istudy ibecause iit 

ipermitted ito ifocus ion ione iparticular iinstance[24], ii.e. 

ithree istudents iwho ishowed icontinuous iprogresses 

iand ioutstanding iperformances iin iEnglish ifrom ian iER 

iprogram. iFurthermore, iDenscombe[25] idescribes ithe 

irationale ibehind iconcentrating ion ione iindividual icase 

iis ito iobtain iinsights iin ia iwider iimplication. i‘The iaim iis 

ito iilluminate ithe igeneral iby ilooking iat ithe iparticular’. i i 

i 

b. Data icollection 

Data iwere icollected iby iconducted ia isemi-

structured iinterview. iIt iwas icarried iout ito igain ian iin-

depth iinsight iof ithe istudents’ iperspectives iand 

iexperiences ion iER iprogram ithey ifollowed[26]. iThe 

iquestions iwere ideveloped ibased ion iDay iand 

iBamford[4] iER ievaluation imodel iand ide iMorgado[8] 

iresearch iinstrument. iAt ifirst, ithe istudents iwere 

iinformed ithe ipurpose iof ithe iresearch iand ithen iwas 

igiven ian iopportunity ito ispeak iin iany ilanguages ithat 

ifelt imore icomfortable. iThe iinterview iwas idone 

iseparately ifor ieach iparticipant iand irecorded. iIn 

iaddition, ithe iparticipants iwere iasked ito icollect isome 

iexamples iof itheir ireading irecords ifrom ithe ifirst itime 

ithey ijoined ithe iprogram. i 

c. Context 

The isenior ihigh ischool iis ilocated iin ithe imiddle iof 

ibusy itown iwhere ithere iis ia ischool ilibrary, ia ilocal 

ilibrary iand ialso iinternet iconnection ialready iavailable. 

iTwo iyears iago, ian iER iprogram iwas istarted iin ithis 

ischool iby ia ivolunteer iteacher ifrom ithe iUnited iStates, 

iMr iJohn. iHe iproposed iER ias ian iextracurricular 

iactivity ifor ipreparing istudents ifor ia inational idebate 

ichampionship. iThe iproject iwas inot ibig, ilike iBook 

iFlood iin iFiji ior iReading iand iEnglish iAcquisition 

iProgramme i(REAP) iin iSingapore. iHe ibrought iand 

iintroduced imany iEnglish ibooks, inovels, iand 

imagazines ito ithe istudents. iER iwas ia icomplementary 

iproject itargeting isome istudents ifor isupporting ithe 

ischool imission, ibut iit ifollowed ithe iten iprinciples 

isuggested iby iDay iand iBramford[22]. iTwo iteams 

iconsist iof i6 istudents iwere iselected ias icandidates ifor 

ithe icompetition iand iassigned ito iread ias imany itexts ias 

ithe istudents icould. iThe ipreparation ilasted ifor isix 

imonths: ithe ifirst ithree imonths, ithe iteacher iallowed 

ithe istudents ito iread ibased ion itheir iinterest ithen 

icontinued ito iread itopics irelated ito idebates. iThe 

iteacher iconducted ipost-reading iactivities iregularly iby 

iasking istudents iwhat ithey iread iand ihow ithey ifelt 

iabout iit ithrough ireading ijournal iand igroup 

idiscussions. i 

d. Research iparticipants 

Three istudents iat itwelfth igrade iof isenior ihigh 

ischool iwere iselected ias iresearch iparticipants. iThey 

ishowed iexcellent iprogress icomparing ito ithe irests iof 

iother istudents iin ithe iER iproject. iThey ihave iobtained 

ibetter iscore iin itheir iEnglish iclass irapport iand 

iperformed iin iother iEnglish iactivities iby ibecoming ithe 

irepresentative iof ithe ischool idebate. iFor iethical 

iconcern, itheir inames iremain ipseudonym. iElsa, iAnna, 

iand iKris iwere ithe ischool iteam isent ito ia idistrict idebate 

icompetition ilast iyear. iKris iwas idefeated iby iother 
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icontestants, ileaving iElsa iand iAnna ifor iprovincial 

ilevel. iAfter ia iseries iof imatches, iElsa iwon ithe ibest 

ispeaker iand iwent ito ithe inational idebate. iAfter 

iwinning iall ithe imatches, ithey iadmitted ithey istill 

icontinually iread ifor ipreparing iuniversity istudy iand ifor 

ienjoyment. 

III. RESULT iAND iDISCUSSION 

a. Students’ iperception iof iextensive ireading 

From ithe iinterview, ithree istudents iexplained ihow 

ithey ichanged itheir iview iduring ithe iprogram. iAt ifirst, 

ithey isaid ihow iER iwas iburdening ibecause ithey ihave 

ialready istudied imany ilessons iper isemester iwith ilists iof 

ireadings. iFor iER ito ibe ipossible iand ito ihave igood 

iresults, itext iselections ishould ibe iwithin ithe istudents' 

ireading icompetence. iBecause ithe iteacher iallowed ithe 

istudents ichose ithe itext ito ibe iread iat ihome, ithey iread 

ienthusiastically iand ishared itheir iexperiences 

ipassionately. iThis ifinding iis iin iline iwith ithe istatement 

iof iDay iand iBamford[21] ithat iif iER iis iestablished iby 

iproviding iattractive ireading imaterials iand imeeting 

iwith istudents’ ilevel, istudents iwill iencounter ireading 

ifor ienjoyment iand ibring iin ithe ilanguage ilearning 

irewards. iStudents iwill itake ipleasure iin iER iprogram 

ibecause ithey ican ichoose iwhat ithey iwant ito iread. iIn 

iER istudents ican iaccess ilanguage iin itheir icomfort 

izone iat itheir iown ipace. iThis iactivity iallows ithem ito 

iconsolidate itheir iknowledge iand ihow ilanguage iworks 

i(Bell, i2001). 

Elsa: 

Then iI istarted ito ibe ichill iwhen iI iheard ithat iJohn i[their 

iEnglish iteacher] ilet ius ichoose iour iown ibooks. iI ialways ilike 

ithe istory iof imurder iand imystery. iHe isuggested ime ito ipick iup 

isome iAgatha iChristie iand iJohn iGrisham ibooks. iThey iwere 

ivery iinteresting ito iread. 

Anna: 

I iprefer inewspaper iand imagazines ibecause iI iam ian iup ito 

idate iperson. iI iread ithem ievery iday, ibut ithe iamount idepends 

ion imy imood. iI iread inon-fiction ibooks ias iwell. iSince iI ilike 

ireading idigital iversion, iI ialso iread ivarious iarticles iin ia iday. 

iI ishould ido ithis ifrom iyears iago. iIt iis ifun ito iread iin iEnglish, 

inot ias iscary ias iI iimagined. 

 

 

Kris: 

The iorder iwas ifrightening. iAt ithat imoment, iI ipreferred imy 

igames ito ibooks ior iserious iprinted itexts. iI ialways iplay 

icomputer igames iand ilearn iEnglish ifrom ithe iinstructions ior 

ithe istoryline. iThen, iMr iJohn iasked ime ito ifind ibooks iand  

imagazines i(or ionline iversion) irelated ito igames iwhich 

ichanged imy iopinion. iI ican ienjoy ireading iin imy iroom ior iin  

ifront iof imy icomputer. iI ialso iread iarticles ifrom irelated 

iwebsites. 

Despite ithe ilimitation iof ithis ismall iprogram iand 

ichallenge ifrom ithe istudents, ithe iER icould ibe 

ibeneficial iwhen istudents’ iattitude iis ipositive, iand itheir 

imotivation iis ihigh. iGreen[27] ibelieves iER iplanned 

iand irun iby ilocal iteachers inoticing isuitable 

icircumstances iand iincorporating iinteraction iwith ithe 

istudents ishall iwork iwith iconfidence. iIn ianother 

iquestion, ithey iexplained iwhy ithey ifollow itheir iteacher 

iinstruction idevotedly ialthough iit iwas idemanding. 

iNuttal[19] iexplains ihow istudents iare imore iwilling ito 

iread idue ito ivisible isigns iof itheir iprogress. iWhen ithe 

ilong-term iresults iof iER iare iapparent itoo ilate, 

isomething imore iimmediate iis ineeded ito ibe ian 

iincentive. i 

Elsa: 

I iwanted ito icompete iin ia iNational idebate, ithat iis iwhy iI ikept 

ireading. iThat iwas imy ifirst icompetition iever iin imy ilife, iand iI  

ireally iwanted ito iwin. iAs ia iresult, iI iwon, ilocal, iregional, ithen 

inational. iAll imy istruggle ipaid ioff. 

Anna: 

I iwanted ito idebate ias iwell ias iI icould. iI idid inot iwant ito 

idisappoint iMr iJohn iwho ispent itime iand imoney ifor ius. iSo, iI 

iread imany ithings ito iimprove imy iknowledge ito ibuild 

iarguments. 

Kris: 

I idid inot ilike iit iat ifirst. iReading iwas inot imy istyle. iBut, 

ilooking ihow ihard imy ifriends ito icompete iand irepresent iour 

ischool ihas imade ime. iI iwanted ito iwin iwith ithem. iThat’s iwhy 

iI iread ithen. 

In ithis icase, ithe istudents iwere imotivated ito ifollow 

ithe iER iprogram ibased ion itheir ipersonal imotive ito 

iwin ithe icompetition ifollowed. iWhen istudents ihave ia 

ipositive iattitude ito istart ireading inew itexts, itheir 

iresponses iare iimproved. iTherefore, ithey iengage iin 
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itheir ireading ibecause iit iis iconsidered ias ia ipleasurable 

iand imeaningful iactivity, inot istressful. 

b. Students’ ibelief iof iextensive ireading iin 

iimproving ireading iability 

Day iand iBamford[4] iexplain iER ican iinfluence 

ireading iability iregarding ireaders’ iattitude, iimprove 

itheir ivocabulary, iand iother ilinguistic icompetences. 

iHowever, iDavis[3] imentions imany ibenefits iof iER 

ican ionly ibe iquantified iafter ia ilong itime. iHe iexplains 

ihow istudents icannot isimply ifind iit iadvantageous iin 

ithe ishort iterm. iEven ithough iit iwas inot idescribed 

iprecisely iabout ithe inumber iof ibooks iand itexts 

iinvolved iin ithis iproject, iit iimplies ithe icontinuous 

iaction iof ireading. iThe iER iprogram ifor ithese istudents 

ihad istarted itwo iyears iago, iat ithe ibeginning iof itheir 

ihigh ischool. iIt ican ibe iseen ithat ithe istudents iperceived 

iseveral ibenefits ifrom ithe iuse iof iextensive ireading. 

iHere ifrom ithe iextracts iare isome iexamples: 

Elsa: 

To iread imore iand iread ioften ihas iimproved imy ivocabulary. iI 

ikeep ibeing icurious iabout inew iwords iand ifind ithem iafter 

ireading. iIt ihelped ime iin ipreparing imy idebate icompetition. iI 

icould ibuild imy iarguments iand ichoose iwords iand iexpressions 

ito ibe iused. 

The iinterview iabove ishows ithat ithe istudent iagreed 

iwith ithe istatements ithat iextensive ireading ihelped 

ithem iin ideveloping itheir ireading iability, iconcerning 

iimproving ivocabulary iand icomprehension[28][29]. iIt 

iis iin iline iwith iHu iand iNation[30] iwho isay ireading 

icomprehension ican ibe iachieved iunless ireaders 

iunderstand imore ithan i80% ivocabulary iin ithe itext. 

iKoda[15] iadds i‘the iconcept iof ivocabulary ithreshold 

ithe iboundary ibetween ihaving iand inot ihaving 

isufficient iknowledge-provides istrong iendorsement 

ifor ithe ivocabulary isupports icomprehension iview’ i(p. 

i58). iIn ithe iprocess iof ireading iextensively, istudents 

iread iwords iwhich ifrequently iappear iin idifferent itexts. 

iBy ithis, istudents iwill ibe imore ifamiliar iwith ithe iwords, 

imeanings, iand iusages iin isentences, iso itheir 

ivocabulary irecognition iis ideveloped. iVocabulary 

icannot ibe ilearned iby ia isingle iexposure. iER iprovides 

istudents iwith imultiple iencounters iwith iwords, 

iphrases, iand iexpressions iin icontext ithus ifacilitating 

ithe iprogressive iaccretion iof imeanings. i i 

Anna: 

I icontinue ireading ialthough iI ifind ione ior itwo idifficult iwords. 

iWhen iI iread ithe ientire itext, iI ithink iI ialready iknew iwhat 

ithe inews imeant. iI iguessed, iand iit iworked imost iof ithe itime. i 

As istated iabove ithat ithe istudent iguessed ithe 

imeaning iof isome iwords. iPrediction iis iessential iin 

imaking isense iof imeaning iin ia ireading iprocess. iThe 

istudent idirected iattention ito idifficult ikeywords iand 

isentences ithen ipredicted ithe imeaning ibased ion ithe 

icontext. iPrediction ican iactivate ischemata iwhich 

iconsist iof iexperience iand ibackground iknowledge[19]. 

iSchemata iare iused ito iinterpret iand iunderstand ithe 

itext. iBy ipresenting iitems iin icontext, ischemata imake 

ithe ideduction iof imeanings iof iunknown iitems ieasier. 

iER ican i“support ithe inegotiation iof imeanings iin itexts, 

ihelps iprevent ithe ifossilisation iof iinterlanguage 

istructures, iand iprovides icontexts iin iwhich ilearners 

ican iencounter iand idebate iideas, iand ianalyse iand 

ipractise ilanguage ifeatures ifound iin ithe itexts”[27]. 

Kris: 

I ican isay iit ienriches imy ivocabulary. iSome iwords ithat iI idid 

inot iknow ibefore ibecoming imore ifamiliar. iReading ivarious 

itexts ihas ihelped ime ibuild iuseful iknowledge. iWhen iwe iwere 

iin idebate icompetition, isome imotions ibecome ieasier ito itackle. 

iIt iis ilike iwe ialready ihad ithe iknowledge ifrom iour ireading iso 

ithat iwe ican iexpress iour iideas iat ithat itime. i i 

Han iand iAnderson[31] imention iaspects iinvolved 

iin idescribing ian ieffective ireading ipedagogy. iFirst, ithe 

iactivation iof iprior iknowledge. iAs iindicated ibefore, 

iER ican idevelop ischemata. iStudents iread ivarious itexts 

iwill ienrich itheir iknowledge. iIt iwill ibe ibeneficial ifor 

ithem iwhen ithey iread ia inew itopic. iThe istudents iattend 

iclosely ito ithe imain iideas iof ithe itext iand imore iactively 

ibuild iconnections iwith ibackground iknowledge ito 

isupport icoherence iinferences. iThen, ia icompelling 

ireading icultivates iand isustains ivocabulary igrowth. iIn 

iaddition, ireading ispeed iis ialso ibecoming ione iof 

ieffective ireading iparameters. iResearchers isuggested 

ithat iER ialso icontributes ito ireading ispeed 

idevelopment[2][32]. iBy idoing iER, istudents iare 

icompatible iwith ithe iability ito irecognise iwords 

iefficiently iand iautomatically iso  ithat ithey imay iread 

ifaster. i 
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Anna 

Honestly, ireading imany itexts ireally ihelped ime ito iimprove imy 

iEnglish isince iI ikept idoing iit isince itwo iyears iago. iI ifeel iI ican 

iread ifaster ithan iI iwas iin ithe ifirst iyear iof imy ihigh ischool. iI 

iread ia ibook ifor itwo iweeks, ibut inow iI ican ispend ia iweek ior 

iless ifor ia ibook iwith isimilar ipages. 

c. Students’ ibelief iof iextensive ireading iin 

iimproving ilanguage icompetences i(writing, 

ispeaking, iand ilistening) 

The iaim iof iER iin ithis ischool iwas ito iprepare ithe 

istudents ifor ia iNational iDebate iCompetition. iIn ia 

idebate, idifferent ilanguage iskills iare inecessary: ie.g. 

ilistening ito iother iteam iarguments, iwriting itheir ipoints 

iof iviews, iand ithen iexpressing itheir iideas. iER iis 

ibelieved ito inot ionly iimprove ireading iability ibut ialso 

iother ilanguage iskills ithrough ia ivariety iof ireading 

iexposure[4][6]. i 

Elsa: 

Speaking iwas ialways idifficult ifor ime. iI idid inot ispeak ithat 

imuch ibefore ijoining ithe idebate iand iits ipreparation. iIt iwas 

ilike ia imiracle, ionce iI idebated, iI italked ia ilot. iI icould isay iit iis 

ibecause iI iread imany imaterials iabout iit. iI ialso ipractice 

ispeaking iwith ifriends ivia ionline ichat ior idaily ilife. iTalking  

iabout imy iscore, iI igot iA ifor iall iEnglish ilessons i[receptive 

iknowledge i(reading, ilistening, iand iexam) iand iproductive  

iknowledge i(writing iand ispeaking)]. 

Anna: 

I ithink ireading imakes ime iconfident ito iwrite imy iarguments 

iand irebuttals ithen ispeak iit. iWhile ifor ilistening, iI ialso 

ipractised ifrom iother isources. iYou iknow iNHK ichannel 

i[Japanese iEnglish iChannel]? iI ilike iwatching ithat iespecially 

ifor iprogram i“Somewhere iStreet”. iI inotice iwhen ishe ior ihe 

ispeaks iEnglish iwithout iany itranslation ion iit. iI icurrently  

iwatch iArirang iChannel ifrom iKorea iwhich ialso iuses 

iEnglish. iYeah, iI iimprove imy iEnglish ithrough ithat iways. 

iWell, iA ifor iboth imy iEnglish, ithe iscore iis igetting ihigher ievery 

iyear. i 

Kris: 

Practices imade ime ispeak ifluently. iWell, isometimes iif iI 

ididn’t iread iabout ia itopic iin idetail, iI icould inot ispeak ifor i7 

iminutes i[required itime ifor ibuilding iargument]. iReading  

imore ihelped ime ispeaking imore. iMy iEnglish iis igetting ibetter 

ibecause iI ido imany ireading iand iother ipractices. iThanks, 

iGod. iIt’s ialways iA. 

Despite ireading iability, inearly iall iaspects iof 

ilanguage icompetences, isuch ias iwriting, ispeaking, iand 

ilistening ican ibe ienhanced iby iER[33]. iBooks iand iother 

isources iprovide ia iwealth iof iinput iin iwhich istudents 

iabsorb ior iencounter ifor icommunicating iideas. iBeing 

iexposed ito ivarious itexts iallows istudents ito 

iconsolidate ivocabulary iand iconsider ithe istructure iof 

isentences. iMoreover, iin ipost-reading iactivities, 

istudents iare iencouraged ito iexpress itheir ithought, 

iideas, iand iopinion iabout iwhat ithey iread iin iwritten ior 

ispoken iform. i 

From ithe iaforementioned ianswers, ithe istudents 

ifeel itheir ilanguage iskills iimproved ias ithey ifollow ithe 

iER. iHere, ithe iER iproject iprepared ithe istudents ifor ia 

icompetition, itherefore ithey iwere iencouraged ito iwrite 

iand ispeak iduring ithe iprogram. iThey ifound ithat itheir 

ilanguage icompetences ihave ibeen ideveloped. iBut iat 

ithe isame itime, ithe istudents ialso imentioned iabout 

iother iactivities icontribute ito ienhance itheir ilanguage 

iskills. iYamashita i(2008) iurges iER imay ihave ian ioverall 

ipositive iimpact ion iL2 ilanguage iskills iin ithe ilong iterm, 

ibut iit iwould ibe itoo ioptimistic ito iexpect ithat iall iskills 

imay ishow isimilar iimprovements iover ia ilimited iperiod 

iof itime. iExposure ito ilanguage iinput iis ibelieved ito 

iinfluence ithe ilanguage ienhancement iin igeneral 

iunconsciously. iThe istudents ido iER ias iwell ias iexpose 

ithemselves ito idifferent imaterials ifor iextensive 

ilistening iand ispeaking iat ithe isame itime. 

IV. CONCLUSION 

Reading iin iL2 iis ichallenging isince ithe istudents ialso 

ihave iissues iwith ireading iin itheir iL1. iIt irequires 

icontinuous ieffort ifrom iboth iL2 iteachers iand ithe 

istudents ito istart iand ikeep ireading ias iinteresting idaily 

iactivities. iER icould ibe ia ipromising istarting ipoint ito 

ido ithe itransformation. 

Successful iER iprogram iplaces ion iongoing ireading 

iexperiences. iThe ilonger ithe iduration iof ithe iER, ithe 

ibetter ithe iresult iwill ibe, iespecially iwhen ireading ihas 

ibecome ia ihabit. iER iis ian iindividual iactivity ithat ican 

idevelop istudents’ ilearning iautonomy ibecause ithey 

iread iat itheir iown ipace idepending ion itheir ilevels iand 

iinterests. iER iallows ithem ito ichoose itheir ireading 

igenre, inot imerely ilimited ito ilesson ibooks ior ilesson 
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irelated, ibut ialso ivarious ikinds iof ibooks iand istories 

iavailable iboth ionline iand iprinted. iER ialso ioffers 

iflexibility iin itime iwhen ithe istudents iare iwilling ito 

iread, iand iplaces iwhere ithey ifeel icomfortable iand ihave 

ipositive iatmosphere. iOnce ithey itransform iER iinto ia 

ireading ihabit, ithey iwill ibecome imore iinterested iin 

idifferent itypes iof itexts iwhich ican ibe iuseful ifor iL2 

ilearning iin igeneral. iER ican ibe ia ilifelong ilearning 

iapproach ito ilanguage iacquisition iand iintellectual 

igrowth[34]. iER iwill ibe ibeneficial ito iimprove ireading 

iability, ito ienrich ivocabularies iand ialso ito idevelop 

iother ilanguage icompetences, iwriting, ilistening, iand 

ispeaking. 
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