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Background. This study addresses the need for effective
management of inclusive educational infrastructure for
children with Autism Spectrum Disorder (ASD). While inclusive
education research has largely focused on pedagogy and
instructional practices, there has been limited attention paid
to infrastructure management as a central component of
inclusive educational governance, particularly in early
childhood settings. Appropriate infrastructure is essential for
supporting both learning and therapeutic processes for
children with ASD.

Method. This research employed a qualitative case study
design at the EDUfa Autism Therapy Center. Data were
collected through systematic observations, in-depth interviews
with therapists, parents, and administrative staff, as well as
document analysis. This approach enabled a contextual
understanding of how inclusive infrastructure is planned,
utilized, and managed within an integrated educational
therapeutic environment.

Result. The findings show that EDUfa’s infrastructure, such as
calming therapy rooms, flexible learning spaces, sensory
transition zones, and educational toilets, is intentionally
designed to accommodate the sensory, cognitive, and
emotional needs of children with ASD. Infrastructure
management practices are characterized by responsiveness,
adaptability, and collaborative stakeholder involvement in
planning and evaluation. Simple innovations, including daily
facility condition reports and low-technology monitoring
systems, support the sustainability and functionality of facilities.
Conclusion. The study concludes that inclusive educational
infrastructure  management extends beyond technical
operations to reflect inclusive educational values.
Theoretically, it contributes to inclusive educational
management by positioning infrastructure as an active
managerial element in inclusive early childhood education.
Practically, the EDUfa model offers replicable strategies for
creating responsive, child-centered learning environments.
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1. INTRODUCTION

Early Childhood Education (ECE) represents a critical developmental phase that lays the
foundation for children’s cognitive, social, emotional, and physical growth. Commonly
referred to as the “golden age,” this period is characterized by heightened neuroplasticity,
during which learning experiences and environmental stimuli exert enduring influences on
children’s developmental trajectories (Blewitt et al., 2020). Consequently, the effectiveness of
ECE programs is not solely determined by pedagogical practices but is also fundamentally
shaped by the quality of supporting systems, including educational infrastructure. In Indonesia,
ECE has been consistently prioritized within national education policies, with inclusive
education principles increasingly embedded across strategic frameworks. Despite these
policy commitments, the practical realization of inclusive education at the early childhood
level remains uneven, particularly in addressing the needs of children with Autism Spectrum
Disorder (ASD) (Syarifudin, 2025b).

Children with ASD present distinctive profiles in communication, social interaction,
behavioral regulation, and sensory processing (Yang, 2024). These characteristics necessitate
educational responses that extend beyond curriculum adaptation to include deliberately
designed physical environments that support emotional regulation, sensory modulation, and
therapeutic engagement. Inclusive education for children with ASD, therefore, requires
infrastructure that is intentionally responsive to their developmental and sensory needs.
However, many ECE institutions, especially in low and middle-income contexts, contfinue to
operate within environments designed primarily for neurotypical learners. Such spaces
frequently neglect the spatial, sensory, and functional requirements associated with autism,
thereby constraining the effectiveness of inclusive practices (lbrahim & Al-Dabbagh, 2023). This
condition illustrates a persistent disjunction between inclusive education policy aspirations and
their material enactment.

From an institutional perspective, schools occupy a strategic position in franslating
inclusive principles into operational redlities. Inclusive educational infrastructure should not be
conceptualized merely as physical facilities but as integrated learning environments that
actively promote safety, comfort, emotional well-being, and developmental support for all
children, including those with ASD (Dalkilic, 2019). Empirical evidence suggests that calm
classroom atmospheres, controlled lighting, reduced sensory distractions, and access to
therapy-support spaces are essential for minimizing anxiety and facilitating engagement
among children with ASD. When such infrastructural considerations are insufficiently
addressed, learning processes risk becoming ineffective and may even exacerbate stress-
related behaviors.

Globally, scholarly discourse on inclusive education has predominantly focused on

pedagogical strategies, teacher competencies, and curriculum differentfiation. Although
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research has acknowledged the influence of physical learning environments on children with
ASD, particularly in relation to sensory sensitivity and behavioral regulation (Gaines et al., 2014),
infrastructure is frequently treated as a secondary or technical concern. There remains a
limited body of research that explicitly conceptualizes educational infrastructure
management as a central component of inclusive education governance, especially within
early childhood settings. As a result, theoretical integration between inclusive education
frameworks and educational management theories related to infrastructure remains
underdeveloped.

Within the Indonesian context, this gap is further accentuated. Existing empirical studies
on inclusive education have largely concentfrated on instructional practices, teacher
preparedness, and policy implementation, while systematic investigations into the
management of inclusive educational infrastructure are scarce (Azizah et al., 2024). In
particular, there is limited evidence on how management functions, such as planning,
organizing, implementing, and controlling (POAC), are operationalized to support inclusive
infrastructure in ECE institutions serving children with ASD. This lack of infrastructure-focused
research constrains the development of empirically grounded and contextually relevant
models for inclusive educational management in Indonesia.

Responding to these global and local gaps, this study offers a novel contribution by
repositioning inclusive educational infrastructure as an active managerial and pedagogical
agent within early childhood education. Drawing on classical management theory (POAC)
and inclusive education principles, this research advances the conceptualization of
infrastructure management beyond technical maintenance toward a value-driven practice
reflecting institutional commitments to equity, accessibility, and diversity (Syarifudin, 2025a).
Through an in-depth case study of the EDUfa Autism Therapy Center, this study contributes to
inclusive educational management theory by demonstrating how infrastructure can be
systematically planned, utilized, and adapted to integrate educational and therapeutic
objectives for children with ASD. The findings extend existing inclusive education literature by
foregrounding infrastructure management as a critical, yet underexamined, dimension of
inclusive governance.

EDUfa Autism Therapy Center provides a salient context for this investigation. As an
institution integrating educational and therapeutic services for young children with ASD, EDUfa
has developed purposefully designed facilities, including behavioral therapy rooms, sensory
intfegration spaces, adaptive playgrounds, and inclusive rest areas. Notably, its infrastructure
management practices are dynamic and parficipatory, involving parents, therapists,
educators, and administrators in ongoing planning and evaluative processes.

Accordingly, this study aims to examine how inclusive educational infrastructure is

managed at EDUfa to support early childhood education for children with ASD. Specifically,
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the study seeks to: (1) identify the physical and functional characteristics of infrastructure that
support learning and therapeutic processes; (2) analyze management strategies employed in
the planning, utilization, and improvement of facilities; and (3) explore challenges and
adaptive strategies in sustaining an inclusive and responsive learning environment. Aligned
with national development priorities and Sustainable Development Goal (SDG) 4.2 on
equitable access to quality early childhood education (Li & Rao, 2023), this study addresses
the following research questions: (1) What infrastructural characteristics support the learning
needs of children with ASD at EDUfa? (2) How is inclusive infrastructure managed within the
institution? and (3) What challenges and solutions emerge in developing an adaptive and

sustainable inclusive educational environment?

2. METHODS

This research employed a qualitative method, utilizing a single case study to target the
EDUfa Autism Therapy Center. The methodology selection was informed by the desire to
achieve in-depth and contextual insight into the management of educational infrastructure
in an integrated early childhood education (ECE) environment for children with Autism
Spectrum Disorder (ASD). Case studies enable an in-depth examination of phenomena within
real-life contexts, allowing researchers to identify the processes, strategies, and dynamics that
naturally emerge in the institution being researched (Tobita, 2025). The research approach
seeks not just to illuminate what is being done but also the mechanisms and rationale behind
the implementation of specific practices (Hwang et al., 2024).

EDUfa Autism Therapy Center was specifically selected as the location for this research
due to its dual role as an educational and therapy center exclusively serving young children
with ASD through an integrated service model. The center combines educational and
therapeutic functions in a single service provision framework, one that is explicitly designed to
meet the distinctive needs of its pupils. The choice was based on the unique characteristics of
EDUfa and its innovative approach to managing educational infrastructure, which is both
flexible and applicable to inclusive education. The research recruited a range of key
informants, including institutional managers, therapists, and parents of the children. The variety
of informants was intended to generate a comprehensive picture from different perspectives,
thus adding richness and complexity to the data and analysis (Pahwa et al., 2023).

The methodology for data collection employed three major approaches: direct
observation, in-depth interviews, and document analysis. An observational study was
conducted across several physical environments that form part of EDUfa’s educational
philosophy, including classrooms, therapy rooms, sensory rooms, and educational
playgrounds. Direct observation was infended to describe the dynamics of spatial use in

actual contexts, particularly regarding children’s interactions with carefully designed physical
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spaces. Deep, semi-structured interviews were conducted with the participants, utilizihg open-
ended guestions that allowed them to respond in terms of their perceptions and experiences.
This interview not only explores perceptions but also concrete practices and strategies
implemented in the management of educational facilities. In addition, the researcher also
collected important documents, including spatial plans, standard operating procedures
(SOPs), activity reports, and visual documentation, that support an understanding of the
structure and function of the infrastructure.

The information gathered was examined through a thematic approach to uncover
patterns and meanings arising from the interaction between the informants and the research
context (Buser et al., 2023). The analysis began with the transcription of interview data,
followed by coding to identify meaningful units of meaning. These codes were grouped into
overarching themes that represented the substance of the study, including inclusive design,
managerial styles, the integration of educational and therapeutic roles, and the constraints of
infrastructure realization. Iterative analysis was conducted with constant reflection of initial
findings back into the field setting to produce sharp, detailed, and contextualized meanings
(Srivastava & Hopwood, 2009).

To establish the validity and reliability of the data gathered, this study employed source
and methodological triangulation through the comparison of data collected from
observations, interviews, and document analyses. This triangulation approach was essential in
rendering the data more credible and simultaneously reducing interpretive bias (Puentes
Borges et al., 2018). The member checking was also carried out by cross-checking emerging
findings with key informants to help ensure that what the researcher had interpreted reflected
their experience and intended meaning. The entire analysis process is recorded in reflective
journals and field notes, which serve as systematic documentation to maintain academic
fraceability.

With this structured methodological framework, the research is expected to present a
comprehensive and contextual picture of the practice of managing inclusive educational
facilities and infrastructure at the PAUD level. Taking EDUfa as a case study demonstrates how
learning infrastructure can be managed in a creative, adaptive, and needs-based way,
providing not just functional but also meaningful learning environments for children with special

needs.

3. RESULTS AND DISCUSSION
RESULTS
a.  Characteristics of Infrastructure at EDUfa
The physical environment at EDUfa Autism Therapy Center is purposefully crafted to

support the developmental profiles of young children diagnosed with Autism Spectrum
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Disorder (ASD). Rather than being designed solely for aesthetics, every spatial aspect
infegrates sensory, cognitive, and emotional considerations that reflect the children’s unique
needs (Canli, 2025). Field observations and interviews confirmed that nearly all rooms and
facilities at EDUfa are designed to serve dual functions—as both learning and therapeutic
environments.

For example, individual therapy rooms are intentionally structured to foster calmness and
reduce sensory overload. Natural lighting is maximized, while wall colors are kept to soft,
neutral pastels, and ambient noise is minimized. Furniture is designed with safety and comfort
in mind, featuring rounded edges and ergonomic designs. As one therapist (Therapist A)
explained,

“We try to create a calming environment. These children are sensitive to sound, light,

and color. So, the room must be soothing, not overly stimulating.”

Small-group learning rooms further embody flexibility. The furniture layout is adaptable,
allowing educators to rearrange setups according to each child’s preferences, learning style,
and mobility needs. Activities are personalized, not standardized, allowing space for the child
to follow rather than forcing the child to adjust to the space. As another therapist (Therapist B)
shared,

“Each child has their learning rhythm. Some need to move around frequently, and others

can only focus for brief periods. So the space must adapt to them, not the other way

around.”

This foundational attention to spatial inclusivity sets the tone for the institution’s broader
management practices (Birkhead & Hand, 2024).

Table 1. EDUfa Infrastructure Features by Room Function and Purpose

Room Type Special Features Educational Purpose Therapeutic Purpose
Individual Soft pastel colors, natural Supports individual Reduces sensory
Therapy Room  lighting, sound-minimizing  focus and overload
design concentration
Small-Group Flexible layout, ergonomic  Enables interactive and  Adjusts to mobility and
Learning chairs, movable furniture adaptive learning sensory needs
Room
Sensory Calm lighting, a ventilated Prepares students for Supports emotional
Transition space between the main  upcoming activities regulation and
Area rooms calming
Educational Visual guides, color- Promotes independent  Trains routine hygiene
Toilet coded fixtures, and child-  daily living skills and autonomy
height sinks

b. Management Principles and Sirategies
The infrastructure management at EDUfa is grounded in a key principle: Spaces must
respond to children’s needs rather than merely conform to standardized norms. In practice,

this principle is translated into flexible, adaptive, and collaborative management strategies.
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Adjustments to accommodate children’s sensory needs are applied in detail. Lighting,
sound, textures, and even smells are carefully selected to avoid overstimulation (Bright & Egger
(is-design GmbH), 2008). For example, classrooms use warm-toned LED lights that are non-
flickering and quiet. Wall and floor textures are soft and non-reverberating. As the institution’s
manager explained,

“Many of our children are frightened by loud noises or reflected light. If the room is not
adjusted, they cannot focus at all.”

EDUfa also adopts a cross-functional collaborative management strategy. Teachers,
therapists, parents, and administrators are all involved in planning and evaluating facilities. A
semesterly evaluation forum is held, during which all stakeholders provide feedback on space
development. One parent expressed appreciation:

“I feel valued because | can give input on my child’s classroom. EDUfa is very open.”

Participation extends to implementation. Teachers regularly submit reports on classroom
conditions to management, including requests for minor improvements or additional learning
aids. This suggests that EDUfa’s management strategy is not top-down but instead emerges
from day-to-day interactions with children and their evolving needs (Carbines et al., 2017).

Table 2. Inclusive Management Strategies and Their Implementation at EDUfa

Management Principle  EDUfa’s Practices Stakeholder

Responsive to children's  Adjustments in lighting, sound, and Therapists, Parents

needs spatial textures

Collaborative Semester-based evaluation forums Therapists, Parents,
Management

Adaptive and Flexible Dynamic classroom layouts, regular Management, Therapist
facility condition reports

c. Innovations in Inclusive Educational Infrastructure

One of EDUfa’s standout strengths is its ability to develop functional, developmental, and
context-sensitive innovations. These go beyond spatial design to integrate therapy and
education within cohesive, adaptable environments (Nurazelina et al., 2024).

A notable example is the introduction of sensory transition areas—compact rooms
placed between classrooms and therapy spaces. These transitional zones provide children
with a buffer space where they can self-regulate, prepare emotionally, and transition smoothly
into the next activity.

“Children with ASD often struggle with transitions between activities. This space helps

them manage their emotions before entering the next session,” explained Therapist C.

Equally innovative is the concept of the educational toilet, which merges hygiene
training with life skills development (Adenya, 2009). Features such as visual usage guides, color-
coded fixtures, and appropriately sized sinks help children navigate toilet routines with

increasing independence.
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“"We want children to develop independence. So we start early, even with something as

simple as going to the toilet,” said Therapist A.

Beyond physical spaces, EDUfa also developed a form-based reporting system for
tracking classroom and facility conditions. Staff complete these simple forms daily, feeding into
a preventive maintenance workflow. This system exemplifies that meaningful innovation does
not always require high-end technology—contextual, low-tech solutions can be just as
impactful when thoughtfully implemented.

d. Challenges and Constraints

Despite its achievements, EDUfa faces considerable structural and operational hurdles
that threaten the sustainability of its inclusive education services. The most pressing challenges
revolve around funding constraints and human resource limitations (Maftjosaityte, 2024).

The cost of delivering a comprehensive range of therapies, including speech,
occupational, behavioral, and sensory programs, is substantfial. These services require
specialized equipment, personalized spaces, and qualified professionals. As the institution’s
manager reflected,

“We are very cautious in structuring service fees. We want them to be affordable, but

therapy operations are expensive, and cutting costs could mean sacrificing quality.”

This tension between maintaining quality and ensuring affordability creates a persistent
dilemma. For families, the burden is equally real. One parent shared candidly:

“"We have had to reorganize our household budget. This therapy is essential, but it is

expensive and takes years.”

The financial burden has practical consequences. Several children have had to reduce
or discontinue therapy due to affordability issues despite a contfinued need for intensive
support. Although EDUfa has pursued creative financing strategies such as cross-subsidization,
crowdfunding, and CSR partnerships, these have yet to fully bridge the funding gap. The
experience suggests that equitable infrastructure management cannot succeed without a
sustainable, inclusive financing model (Popescu et al., 2023).

Simultaneously, the center grapples with a shortage of professionally trained therapists.
Ideally, staff should have academic backgrounds in Special Education, Child Psychology, or
Occupational Therapy. However, such professionals remain scarce, and many prefer working
in larger urban institutions with better career prospects and compensation.

“We often struggle to find truly qualified therapists. Many come from general education

backgrounds, so we have to provide intensive training before they can work effectively

with the children,” said the Therapy Coordinator.

While EDUfa offers internal training and supervision, this onboarding process requires
significant tfime and resources, and cannot fully substitute for formal academic preparation.

Staff turnover exacerbates the problem, impacting both the quality and continuity of care.
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Children with ASD often form strong bonds with their therapists and rely on stable routines.
Sudden personnel changes can lead to confusion, anxiety, or behavioral regressions.

These two challenges—cost and human capital—are closely intertwined. Limited
funding constrains recruitment and professional development, while the lack of qualified
personnel necessitates further investment. EDUfa’s experience makes it clear that managing
inclusive educational infrastructure cannot be reduced to architectural or technical
considerations alone. Instead, it is an interdependent system that requires sustainable
strategies in financing, staffing, and stakeholder engagement to meet the evolving needs of
children with ASD effectively (Harkin & Efron, 2022).

DISCUSSION
qa. Interpretation of Findings through Theoretical Lenses

The findings of this study reveal that the management of educational infrastructure at
EDUfa Autism Therapy Center goes beyond mere administrative compliance; it reflects a deep
commitment to the dignified implementation of inclusive early childhood education. In the
context of educational management, this approach embodies the principles of infrastructure
administration that encompass not only physical aspects but also pedagogical and
psychosocial dimensions, especially for children on the autism spectrum (Khougar et al., 2023).

According to George R. Terry (1972), management in the field of education includes
planning, organizing, directing, and confroling resources to achieve educational goals
effectively (Pd Purwadhi, 2019). The present study illustrates how these four functions are
carried out simultaneously and contextually at EDUfa. Planning involves collaborative input
from teachers, therapists, and parents; organization is based on the sensory needs of children;
direction is achieved through a culture of professional collaboration; and monitoring occurs
via participatory, routine evaluations.

Viewed through the lens of Universal Design for Learning (UDL), EDUfa’s physical
environment represents a conscious effort to accommodate learner variability from the outset.
UDL emphasizes that learning environments must not be tailored for the "average” student but
rather must include a broad range of learner variability, including children with ASD (Connor
& Wheat, 2023). By providing sensory rooms, educational gardens, transition areas, and life-
skills-oriented restrooms, EDUfa has physically embodied UDL principles, effectively bridging
educational and therapeutic spaces.

EDUfa’s approach also aligns with Peter Drucker’'s human-centered management
philosophy, which posits that the success of educational organizations depends on sensitivity
to human needs. Within this framework, space is not tfreated as a static entity but as part of a
larger system of intervention that supports holistic child development (Siemsen & Reschke,
2012). Therefore, infrastructure management at EDUfa reflects not only managerial

competence but also an “ethics of care” for children with special needs.
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b. Practical Relevance for Inclusive Early Childhood Education

The findings of this study are particularly relevant for demonstrating how inclusive
principles can be concretely franslated into infrastructure governance in early childhood
education settings, especially in Indonesia’s evolving educational landscape. EDUfa shows
that even with limited resources, institutions can design functional, safe, and humane
environments for learners.

Other early childhood institutions can draw from EDUfa’s example, which suggests that
inclusive infrastructure does not require luxurious facilities but instead depends on purposeful
design, child-centered orientation, and sustainable maintenance. As (Squires, 2023) assert,
inclusion is not merely about allowing children to attend school—it is about how well the system
adapts to the diversity of learners. EDUfa demonstrates that spatial and facility adjustments
can serve as tangible, measurable, and inclusive strategies for enhancing educational
experiences.

The study also highlights the importance of cross-professional collaboration and parental
involvement in space design and facility management. Empowered, inclusive education
environments are those that foster an open ecosystem of mutual learning and support
(Cemisevs et al., 2024). EDUfa has successfully built this ecosystem through regular evaluation
forums, internal capacity-building initiatives, and partnerships with external stakeholders,
including universities and professional volunteers. This model is particularly adaptable for early
childhood institutions in rural or resource-constrained areas.

Additionally, innovative practices such as educational foilets, sensory fransition areas,
and inclusive play zones offer inspiration on how early childhood education can integrate
cognitive, motor, and social development into everyday spatial design (Parker et al., 2022).
This underscores that infrastructure should be seen not as a passive support but as an active
part of the learning process itself.

c. Contributions to Policy Development

The research also exposes regulatory and policy gaps that hinder the development of
an inclusive educational infrastructure in Indonesia. To date, there are no clear national
guidelines that define minimum standards for inclusive ECE spaces, leaving many institutions
without direction in designing environments that cater to children with special needs.

This research advocates for the creation of technical national guidelines that specify
inclusive spatial standards encompassing lighting, acoustics, and visual supports, as well as
therapeutic and sensory zones (Parker et al., 2022). These guidelines must be informed by both
universal design principles and local sociocultural realities, developed in collaboration with
practitioners, parents, and scholars.

This study recommends the formulation of national technical regulations for inclusive

early childhood infrastructure, including spatial dimensions, lighting, acoustics, visual aids, and
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therapeutic zones (Bartolo et al., 2021). These standards should be grounded in universal
design principles and informed by the experiences of practitioners, scholars, and parent
communities while also reflecting Indonesia’s diverse sociocultural contexts. Such guidelines
would help institutions build not just physically adequate but pedagogically meaningful
facilities.

Another policy implication concerns funding. There is a pressing need for direct
government support in the form of infrastructure subsidies and incentive programs for private,
inclusive ECE institutions that fulfill public service roles (Siller et al., 2021). Funding schemes, such
as Special Allocation Funds (SAF) or targeted corporate social responsibility (CSR) initiatives,
should be expanded to support these efforts. Inclusive infrastructure financing cannot rely
solely on market mechanisms or parental contributions (Kapesa, 2024).

Furthermore, this study underscores the importance of certification and fraining
programs in inclusive facility management. By equipping school leaders, teachers, and
therapists with the skills to design and optimize learning environments, infrastructure can be
managed more systematically. Such training could be integrated into teacher education

programs, tiered professional development, or the Merdeka Campus initiative.

4. CONCLUSION

This study confirms that managing educational infrastructure for inclusive early childhood
education—especially for children with Autism Spectrum Disorder—is a multifaceted
challenge that extends beyond technical concerns. Instead, it is a profound pedagogical and
managerial commitment to building safe, responsive, and empowering environments where
every child can grow, learn, and thrive. The case of the EDUfa Autism Therapy Center
exemplifies how thoughtfully designed spaces, when attuned to children’s sensory profiles and
developmental needs, transcend their physical functions to become sites of healing,
belonging, and holistic education.

At the heart of EDUfa’s approach lies a firm adherence to inclusive values—embodied
not only in its policies but in the spatial and managerial decisions that shape everyday learning
experiences. The center's commitment to inter-professional collaboration and sensitivity to
sociocultural contexts enriches its infrastructure management practices. The incorporation of
Universal Design for Learning (UDL) principles allows all children, regardless of ability, to engage
meaningfully in the educational process. Such a model demonstrates that inclusive design is
not about adding special features for a few but about creating an environment where
diversity is anticipated and welcomed from the outset.

However, the study also surfaces persistent challenges that merit critical attention. Chief
among these are the high costs of therapeutic services and the limited availability of

professionals with specialized training in inclusive and autism-specific education. These
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constraints are inferwoven, and they pose tangible threats to service quality and sustainability.
While EDUfa has adopted adaptive strategies—such as internal capacity building, community
engagement, and cross-subsidization—such innovations, though admirable, cannoft substitute
for the structural support that only robust public policy can provide. There is an urgent need
for the state to provide clear technical guidelines for inclusive infrastructure, as well as
equitable funding mechanisms, to ensure that such initiatives can thrive beyond the goodwill
of a few committed institutions.

The broader implications of this study are multi-layered. On a practical level, EDUfa offers
a replicable model for other early childhood institutions seeking to develop inclusive, child-
centered facilities. Theoretically, it contributes to the evolving discourse on educational
infrastructure by framing it as both a managerial challenge and a moral imperative in the
context of inclusive education. From a policy perspective, the findings make a compelling
case for national standardization efforts and capacity-building programs that equip institutions
to deliver high-quality, inclusive learning environments.

Itis essential to recognize the contextual limitations of this case study; EDUfa’s experience
may not be universally applicable. However, these limitations offer fertile ground for future
inquiry—particularly comparative and mixed-method research that can test the
generalizability of these insights. There is also a critical opportunity for the development of a
national framework for inclusive infrastructure management grounded in evidence and best
practices from pioneering centers like EDUfa.

Ultimately, this study invites us to rethink infrastructure as more than walls and furniture.
When managed with vision, care, and collaboration, educational spaces become bridges—
connecting children not only to learning but to a more just and inclusive society that

recognizes their worth from the very beginning.
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