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Article history Preschool-aged children are vulnerable to sexual violence due to
iZif;ng }git:rt;egggégggs limited knowledge of sexual concepts, body autonomy, and personal
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protective knowledge and help-seeking behaviors. In Indonesia,
however, sex education for early childhood is often constrained by
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Sex education; education in schools, yet their perceptions and experiences remain
Teacher. underexplored. Therefore, this study aimed to explore kindergarten

teachers' perceptions of sex education for preschool-aged children,
including their understanding of sex education concepts,
implementation challenges, and expectations for effective delivery. A
qualitative study using a descriptive-phenomenological approach was
conducted from August to September 2024 in Manado City. Purposive
sampling was employed to recruit 15 kindergarten teachers as main
informants and 7 preschool-aged children as supporting informants for
data triangulation. Data were collected through in-depth interviews and
participant observation. All interviews were audio-recorded,
transcribed verbatim, and analyzed thematically. Two main themes
emerged: (1) sex education for preschool-aged children and (2)
challenges and expectations of teachers in conducting sex education.
Teachers generally understood sex education as teaching body
autonomy, private body parts, gender identity, and safe versus unsafe
touch. However, perceptions differed regarding the appropriate age to
introduce sex education and whether girls should receive greater
emphasis than boys. Children's growth, attention spans, training, and
teaching medium were challenges. Teachers stressed interactive
methods and engagement with parents, health workers, and government
agencies. Early childhood sex education is heavily influenced by
teachers' expertise, challenges, and expectations. Effective and
sustainable early sex education requires teacher competency, age-
appropriate resources, and multi-stakeholder collaboration.

This is an open-access article under the CC-BY-SA license.

1. Introduction

Preschool-aged children experience an increase in social interaction, which previously occurred
only at home and now extends to the school environment. Children interact with many people, such
as school friends, their friends' parents, teachers, and even strangers. The interactions that preschool-
aged children have with others have a positive impact on their development, but can also be a risk
factor for them experiencing sexual violence. Children's limited knowledge about sexual concepts is
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one of the risk factors for children to experience sexual violence [1]. Specifically, gender identity,
body parts, private parts, safe and unsafe touches, good and bad secrets, can affect their ability to
deal with sexual violence that may occur in preschool [2]. Limited exposure to developmentally
appropriate sexuality education in early childhood may weaken sexual health literacy foundations,
affecting individuals’ ability to access, understand, and apply accurate information in adolescence
and adulthood [3,4]. Based on reported cases of sexual violence, children are susceptible to grooming
because adult-child relationships involve a fundamental power imbalance [5]. Perpetrators can
exploit this dynamic through gradual trust building and boundary testing, sometimes reframing
abusive behavior as affection or a special relationship, which can delay recognition of harm and
discourage disclosure [6,7]. Therefore, strengthening children’s body autonomy and privacy, such as
learning to refuse unwanted touch and recognizing private body areas, can support early recognition
of boundary violations and encourage timely help seeking [8].

Preschoolers' proper knowledge of sexual concepts forms the basis for their behavior and also
helps prevent them from becoming victims of sexual violence [4]. Preschoolers will understand the
difference between safe and unsafe touch so that they can prevent sexual violence and tell their
parents or teachers if sexual violence occurs [9-11]. The importance of sex education for
preschoolers needs to be a concern for parents in providing information. Still, in reality, many parents
do not provide sex education to their children from an early age. Parents' limitations in providing sex
education are caused by several factors, such as the taboo phenomenon that considers sex education
inappropriate for children, parents' limited knowledge about sex education concepts for early
childhood, appropriate media for sex education for preschoolers, and methods of health education
[12—-14]

The role of parents in providing sex education is not yet optimal, so the involvement of schools
and the government is needed in providing sex education, so that there is a continuous process of
providing sex education from an early age [15]. The involvement of schools in sex education will
have an impact on children's level of knowledge about sexual concepts [16,17] because the topics of
sex education for children include "body ownership, private parts, anatomically correct names for
genitalia, appropriate and inappropriate touching [18]. The implementation of the education process
in the school environment is closely related to teachers, because teachers will become role models
for children in their behavior [19]. However, in the process of implementing sex education for
preschool children, teachers will experience many challenges from internal and external factors that
will impact the success of the sex education process for children [20].

The city of Manado recorded 62 cases of sexual violence against children in 2022 [21]. In 2024,
there were 152 cases of sexual violence, with 37 cases involving children aged 0-5 years [22]. The
continued existence of sexual violence against children necessitates early sex education for
preschoolers by teachers in the city of Manado. Interviews with kindergarten principals in the city of
Manado revealed that the implementation of sex education for children encountered obstacles, such
as difficulties in determining the methods and media used to conduct sex education. In addition, there
were still limitations in knowledge related to the concept of sex education for early childhood, as
well as the continued existence of taboos in sex education. This condition will have an impact on the
suboptimal process of sex education in schools, which in turn will affect children's level of
knowledge. When preschoolers were interviewed, some of them were still unaware of safe and
unsafe touching and were easily persuaded to allow others to touch their private parts.

In Indonesia, sexuality education in early childhood settings is not taught as a stand-alone
subject. Instead, it is integrated into the preschool curriculum, particularly through learning activities
that support children’s self-awareness and personal development [23,24]. Efforts to establish child-
safe schools are aligned with the Regulation of the Ministry of Primary and Secondary Education of
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the Republic of Indonesia Number 6 of 2026 on the Culture of Safe and Comfortable Schools, which
emphasizes protective learning environments and collaboration between schools and parents.
Teachers play an important role in achieving curriculum objectives while also fostering a safe school
environment by integrating early sexuality education into classroom learning activities. Preliminary
interviews with several kindergarten teachers revealed difficulties in explaining the concepts of safe
and unsafe touch, primarily because preschool children have limited cognitive capacity to understand
them. In addition, the availability of instructional media to support sexual education remains limited,
resulting in lessons being delivered mainly through songs, which may lead to children’s boredom
when repeatedly used.

School-based sexuality education is more effective when reinforced at home, requiring parents
to use consistent language, engage in supportive communication, and provide appropriate responses
to children’s questions about the body, personal boundaries, and age-appropriate sexuality concepts.
However, sexuality education at home is often constrained because sexuality-related topics are still
perceived as taboo by some parents, resulting in limited or avoided parent—child communication. In
addition, parents may feel less confident or uncertain about initiating conversations about sensitive
topics, which can reduce both the frequency of communication and the consistency of the message’s
children receive.

As the primary facilitators of school-based sexuality education, teachers support preschool
children’s learning needs and serve as a trusted source of guidance for parents. Therefore,
investigating teachers’ perceptions is critical, as teachers are key implementers in schools who shape
conceptual understanding of sexuality education, determine the teaching strategies and instructional
media used, and establish partnerships with parents to strengthen child protection efforts. This study
aims to explore kindergarten teachers' perceptions of sex education for preschoolers in schools, so
that teachers' knowledge of sex education concepts, challenges, and obstacles in delivering it, and
their expectations regarding sex education for children from an early age can be described.

2. Method

This study is qualitative, with a descriptive-phenomenological approach. The study will be
conducted in both public and private kindergartens in Manado City. The research was conducted
from August to November 2024 at two kindergartens in Manado City. This setting was selected
because the kindergarten curriculum is implemented consistently across schools, allowing the study
to focus on teachers’ individual perceptions with minimal influence from institutional policy
differences. Data will be collected after obtaining permission from participating schools through in-
depth interviews and participant observation.

Ethical approval was obtained from the Research Ethics Committee of Bani Saleh College of
Health Sciences with approval Number: EC.170/KEPK/STKBS/VIII/2024, ensuring the ethical
protection of all participants. This method was chosen to identify teachers' experiences in conducting
sex education for preschool children, thereby illustrating teachers' perceptions of conducting sex
education for preschool children. Teachers’ perceptions were gathered through in-depth interviews
with open-ended questions. Interview topics included teachers’ conceptual understanding of
sexuality education, how it is implemented in the classroom, the strategies and materials used,
perceived barriers, and expectations for strengthening school-based practice.

The sampling technique used was purposive sampling, with inclusion criteria for the main
informants: teachers who teach in kindergarten and teachers who have conducted sex education at
school. In contrast, the inclusion criteria for supporting informants were children aged 4-6 years
enrolled in the participating kindergartens and schools. In total, 15 teachers and 7 children
participated. The children were included to triangulate the data and to corroborate teachers’ accounts
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of classroom practices and children’s responses. Child interviews were conducted using age-
appropriate, non-leading questions, and only after parental consent and child assent had been
obtained.

Questions for children were limited to sexuality education activities already delivered in the
classroom, focusing on how the lesson was taught and what children understood about age-
appropriate concepts. Interviews took place in a private room at the school, such as the principal’s
office, following an interview protocol, and were audio-recorded with permission. Teacher
interviews lasted approximately 45—60 minutes, while child interviews were shorter (10-20 minutes)
to match children’s attention spans and comfort levels. The interview results were analyzed by
creating verbatim transcripts to identify keywords, determine categories, and create themes, and by
interpreting the themes to explain the phenomenon.

3. Results and Discussion

3.1. Results
Characteristics of Respondents

This study involved 15 teachers as primary informants and 5 preschool children as supporting
informants. Table 1 shows that the majority of the main respondents were female teachers (100%),
while the supporting respondents were mostly girls aged 6 years. The characteristics of the teachers
and preschool children involved in the study are shown in Table 1.

Table 1. Characteristics of Respondents

Characteristic Frequency (F) Percentage (%)

Characteristics of Main Informant (R)

Gender Female 15 100

Education Senior high school 3 20
Diploma 1 6.6
Bachelor 11 73.4

Characteristics of Secondary Informant (A)

Gender Male 3 42.8
Female 4 57.2

Age 4 Years old 2 28.6
5 Years old 2 28.6
6 Years old 3 42.8

Sex education for preschool-age children

The thematic analysis (Table 2) identified the first theme, sex education for preschool-aged
children, which was derived from one main category: teachers’ knowledge about sex education. This
category was informed by four key aspects: teachers’ definitions of sex education, the materials
delivered, perceived benefits, and views on the appropriate age for introducing sex education.

Based on interview findings, teachers generally understood sex education as teaching children
how to protect themselves, particularly from strangers. As one teacher explained, “We give examples
to children about which parts of their body can be touched and which cannot be touched by other
people, and what to do if we meet strangers” (R1). Another teacher described sex education more
broadly as a form of guidance that helps children understand boundaries, stating, “Education is
something that people must know so that they can know what they can and cannot do” (R2).

The sex education content delivered by teachers primarily focused on safe and unsafe touch.
Teachers emphasized helping children distinguish between what may and may not be touched or
seen, as reflected in the statement, “...what should not be touched, what can be touched, what should
not be seen and what can be seen” (R8). Instruction also included identifying body parts, with
teachers explaining, “Touching is allowed... the head, hands, and feet, touching is not allowed... if
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someone touches you, say no” (R9). In addition, teachers highlighted lessons on being cautious
”[R10]) and introducing basic gender identity
(“...learning to know ourselves, whether we are female or male” [R11]).

around others ( “...be more careful with other people...

Teachers expressed differing views on the appropriate age to introduce sex education. Some
believed it should begin in early childhood, with one teacher stating that sex education can be
introduced “at an early age of two to three years” (R6). In contrast, others felt that sex education
was more appropriate for older children, arguing that it should be provided at “the age of seven or
eight because they are better at understanding, remembering, and listening” (R3), or even later,
“when children enter adolescence, at the age of eight to ten” (R12).

Most teachers indicated that sex education should be provided to both boys and girls equally,
as expressed by one participant: “Girls and boys are all given the same information” (R9). However,
some teachers perceived that girls require greater emphasis, believing that “girls should be more at
risk” (R12). Overall, teachers viewed sex education as an important preventive measure against
sexual abuse among preschool-aged children. As one teacher explained, sex education helps children
“...avoid situations where other people might do inappropriate things, such as abuse” (R14).

Table 2. Keywords, Categories, and Themes

Theme Category Keywords
Sex education for preschool Teachers' knowledge about sex Definition of sex education
children education Sex education materials

Benefits of sex education
Characteristics of children
Challenges and expectations of Challenges in implementing sex Characteristics of preschool-aged
teachers in conducting sex education children
education Preschool-aged children
Sources of information about sex
education
Techniques in conducting sex
education
Expectations in conducting sex Involvement in sex education
education Motivation for conducting sex
education

Challenges and expectations in sex education for preschool-aged children

Teachers who provide sex education to children face several challenges in the implementation,
largely influenced by the diverse characteristics of preschool-aged children (Table 2). eachers
reported difficulties in maintaining children’s attention, particularly among those who tend to be
quiet or easily distracted. As one teacher noted, “When the teacher explains, the children who are
quiet or who like to disturb their friends don’t focus” (R4). Children’s age and developmental stage
were also identified as important factors, as younger children often prioritize play over structured
learning: “...they need to get used to it because children’s minds are focused on playing” (R10).

In addition, teachers highlighted limited access to reliable information and to formal training as
barriers to effective delivery. One teacher explained, “We only get information from the internet
because there has never been any training” (R11). To address these challenges, teachers reported
using interactive and child-friendly teaching strategies, such as play-based activities and songs. As
one teacher described, “Fun learning methods for children while playing...” (R2), while children
also recalled that “the teacher teaches safe touch songs” (Al, A3).

Teachers emphasized that effective sex education requires collaboration beyond the classroom.
They expressed expectations for the active involvement of parents, health workers, and government
institutions to ensure consistent and comprehensive education. As stated by participants, “Sex
education is the responsibility of teachers” (R7), but it must also be reinforced at home by parents
(R3) and supported by health workers or religious leaders (R10). Children’s accounts further

Renteng et.al (“Girls need sex education more”: Gendered views ...)



ISSN 2656-0534 Jurnal Cakrawala Promkes 45
Vol. 8, No. 1, February 2026, pp. 40-49

supported this shared responsibility, with one child noting, “My mother once said [this] at home”
(AS5).

The increasing number of sexual violence cases and the vulnerability of preschool-aged
children, who are perceived as easily persuaded, motivated teachers to deliver sex education as a
preventive effort. As one teacher explained, “...they are still innocent, easily persuaded, easily
seduced” (R13), while another emphasized that “cases of sexual violence are on the rise” (RS8).
These concerns reinforced teachers’ commitment to providing early sex education to protect children
from sexual harm.

3.2.Discussion

The implementation of sex education in schools is closely related to teachers because they are
the source of information for children about appropriate sexual concepts that are in line with their
developmental stages. Teachers' knowledge, challenges, and expectations regarding sex education
for early childhood are related to their involvement in sex education for early childhood.

Sex education for preschool-aged children

Teachers’ knowledge of sexuality education for preschool children was generally consistent
with the definition of early sexuality education, which includes introducing children to gender, body
autonomy, private and non-private body parts, and the concepts of safe and unsafe touch [25].
Nevertheless, variations in emphasis were observed across participants, with educational background
appearing to intersect with their conceptual understanding. In this study, most participants held a
bachelor’s degree, which may facilitate greater access to relevant information and support a clearer
understanding of key concepts [26—28]. Notably, differences emerged regarding the appropriate age
to introduce sexual education and whether the content should vary by a child’s gender. Teachers with
a diploma-level education tended to view sexuality education as more suitable for older children and
suggested that girls should receive more extensive content. In contrast, teachers with bachelor’s
degrees more often emphasized that sexuality education should begin early and that both boys and
girls should receive the same core content. This emphasis on providing more sexual education to
girls may also be influenced by the perception that girls are more frequently affected by sexual
violence than boys [29]. While these patterns may reflect variations in formal educational
preparation, other contextual factors, such as teaching experience, prior training, and socio-cultural
norms, may also shape teachers’ perceptions.

Teachers’ knowledge of sexual education was evident in their views that it can support early
prevention of sexual violence among preschool-aged children [30]. This perception was reflected in
teachers’ emphasis on teaching children about body autonomy, private body parts, and appropriate
boundaries. Their responses indicate that after receiving sex education, children not only gained
knowledge about what constitutes inappropriate behavior but also demonstrated protective actions,
such as avoiding the situation and seeking help from a trusted of sex education on preschool-aged
children, particularly increased awareness of sexual violence and improved prevention-related
behaviors [31]. Strengthening preschool children’s knowledge and help-seeking responses may
support efforts to prevent sexual violence, as limited understanding can increase children’s
vulnerability to manipulation by perpetrators [32,33].

At the school level, these findings suggest that integrating an age-appropriate, standardized
sexuality education curriculum may help foster a culture of safety, in which teachers—regardless of
their initial educational background—can be supported in recognizing concerns, responding
appropriately, and facilitating timely reporting and referral. From a broader health perspective,
strengthening children’s protective knowledge and help-seeking skills aligns with public health
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priorities to prevent child sexual abuse. It may help mitigate the potential long-term psychological
and physical consequences associated with such experiences, thereby supporting healthier early
childhood development.
Challenges and expectations of teachers in conducting sex education

The implementation of sex education in preschool settings presents practical challenges,
especially due to variations in children’s classroom engagement. Teachers reported that some
children participate actively, while others remain quiet or quickly lose focus. The differences in
engagement may reflect broader developmental and environmental influences, including nutrition
[34], socioeconomic [35], screen time habits in children [36], and the home environment [37].

The cognitive stage of preschool-age children is in the preoperational stage, where preschool-
age children think by associating with images or symbols, and still understand cause and effect [38].
This developmental characteristic makes sexual education more challenging to deliver through
explanation alone. In this study, teachers therefore used interactive approaches such as role-playing
(R1) and fun learning activities (R2) to make the content easier to understand. Both children and
teachers also described movement-based learning and “safe touch” songs as helpful in sustaining
attention and engagement. These findings are consistent with previous studies showing that game-
based [39] or song-based [40] Methods can improve children’s learning outcomes and knowledge.

Teachers in this study perceived sexual education as a collaborative effort rather than the sole
domain of schools. While acknowledging their professional mandate (R7), participants strongly
advocated for partnership with parents (R3) and emphasized the need for external support from health
workers or religious leaders to ensure cultural appropriateness (R10). This multi-stakeholder
dynamic was also reflected in the children’s narratives, as they recalled receiving reinforcement of
sexuality-related messages from their mothers at home (A5). Together, these findings suggest that
building a coherent network between schools, families, and community leaders may help strengthen
the consistency and acceptability of early sexuality education. This aligns with evidence that parent-
led education can improve children’s understanding and protective and help-seeking responses
[41,42]. Furthermore, government support through policy direction and age-appropriate resources
remains important to legitimize these efforts and help reduce negative public perceptions [43].

4. Conclusion

Preschool-aged children are at risk of sexual violence. Teachers play a role in reducing the risk
of sexual violence against children by providing sex education in schools. Research shows that the
implementation of sex education in schools by teachers depends on the teachers' level of knowledge
about sex education, their ability to overcome challenges, and their expectations regarding sex
education for preschool-aged children. Sex education is important from an early age, so it is hoped
that sex education will be integrated into the learning process and that there will be an increase in the
availability of information sources on sex education that teachers can use in conducting sex
education. Sex education for children is expected to be carried out continuously, starting with parents,
teachers, health workers, and even the government

Acknowledgment

We would like to thank the LPPM Sam Ratulangi University for research funding. Thank you
to the Teachers and Students at TK Pembina and TK GMIM Alfa Omega.

Conflict of Interest

The authors declare no potential personal conflict of interest in this article.

Renteng et.al (“Girls need sex education more”: Gendered views ...)



ISSN 2656-0534 Jurnal Cakrawala Promkes 47

10.

11.

12.

13.

14.

Vol. 8, No. 1, February 2026, pp. 40-49

REFERENCES

Rachman SN, Katili AY. Melawan Kejahatan: Mengungkap Kasus Kekerasan Seksual Terhadap
Anak di Bawah Umur. Jurnal Pendidikan, Hukum, Komunikasi (J-DIKUMSI) [Internet]. 2025
[cited 2025 Jul 217];1:48-56. https://doi.org/10.69623/j-dikumsi.v1il.51

Begjani J, Dizaji NN, Mirlashari J, Mohseni L, Rajabi MM. The effect of an educational program
on knowledge about sexual abuse prevention among child laborers: a quasi-experimental study.
BMC Public Health [Internet]. BMC Public Health; 2025 [cited 2026 Jan 19];25.
https://doi.org/10.1186/S12889-025-23447-7

Garlito PAC, Barrios Fernandez S, Carcedo Gonzalez RJ, Carmelo J, Sala A, Javier Jiménez-
Rios F, et al. Sex Education and Comprehensive Health Education in the Future of Educational
Professionals. International Journal of Environmental Research and Public Health 2023, Vol 20,
Page 3296 [Internet]. Multidisciplinary Digital Publishing Institute; 2023 [cited 2025 Aug
51;20:3296. https://doi.org/10.3390/ijerph20043296

Goldfarb ES, Lieberman LD. Three Decades of Research: The Case for Comprehensive Sex
Education. Journal of Adolescent Health [Internet]. Elsevier; 2021 [cited 2026 Jan 20];68:13—
27. https://doi.org/10.1016/j.jadohealth.2020.07.036

Derita Anak Balita 3,5 Tahun Jadi Korban Kekerasan Seksual Ayah Kandung [Internet]. [cited
2025 Aug 2].  https://www.kompas.id/artikel/derita-balita-35-tahun-yang-jadi-korban-
kekerasan-seksual-ayah-kandung. Accessed 2 Aug 2025

Soldino V, Seigfried-Spellar KC. Criminological differences between contact-driven and online-
focused suspects in online child sexual grooming police reports. Child Abuse Negl [Internet].
Pergamon; 2024 [cited 2026 Jan 22];149:106696. https://doi.org/10.1016/j.chiabu.2024.106696
Thomas K, Hamilton-Giachritsis C, Branigan P, Hanson E. Offenders’ approaches to
overcoming victim resistance in technology-assisted child sexual abuse. Child Abuse Negl
[Internet]. Pergamon; 2023 [cited 2026 Jan 22];141:106143.
https://doi.org/10.1016/j.chiabu.2023.106143

Canosa A, McPherson L, Gatwiri K, Rotumah D, Modderman C, Chubb J. Practices and
responses that help or hinder disclosures of child sexual abuse: Perspectives from victim
survivors and practitioners. Child Abuse Negl [Internet]. Pergamon; 2025 [cited 2026 Jan
231;169:107633. https://doi.org/10.1016/j.chiabu.2025.107633

Putri PMS, Tong WT, Masajida NT, Ilmiyah C, Ratih SP, Istiqgomah MT, et al. The Effect of
Activity and Sound Book as Comprehensive Sexuality Education Media in Early Childhood
Knowledge: A Pilot Study. Asia Pac J Public Health [Internet]. SAGE Publications Inc.; 2025
[cited 2025 Jul 25];37:411-7. https://doi.org/10.1177/10105395251338688

Maleki Z, Damghanian M, Rad M, Farnam F. Knowledge, Skills, and Self-Disclosure Following
a Sexual Abuse Prevention Program Among Iranian Preschoolers: A Cluster Quasi-
Experimental Controlled Study. J Interpers Violence [Internet]. SAGE Publications Inc.; 2023
[cited 2025 Jul 25];38:6346-65. https://doi.org/10.1177/08862605221133306

Joae Brett Nito P, Hanik Fetriyah U, Ariani M, Studi Sarjana Keperawatan P, Kesehatan F, Sari
Mulia U, et al. Sex Education “Kekerasan Seksual Pada Anak” Upaya Preventif Tindak
Kekerasan Dan Pelecehan Seksual Pada Anak. Jurnal Suaka Insan Mengabdi (Jsim) [Internet].
STIKES Suaka Insan; 2021 [cited 2025 Jul 25];3:78-86. https://doi.org/10.51143/jsim.v3i2.306
Mohd. Tohit NF, Haque M. Forbidden Conversations: A Comprehensive Exploration of Taboos
in Sexual and Reproductive Health. Cureus [Internet]. Springer Science and Business Media
LLC; 2024 [cited 2025 Jul 23];16:€66723. https://doi.org/10.7759/cureus.66723

Renteng S, Simak VF, Meo MLN. Pengalaman Ibu dalam Melakukan Pendidikan Seks Pada
Anak Usia Prasekolah. Jurnal Kesmas (Kesehatan Masyarakat) Khatulistiwa [Internet].
Universitas Muhammadiyah  Pontianak; 2024 [cited 2025 Feb 3];10:209-19.
https://doi.org/10.29406/jkmk.v10i4.5992

Guastaferro K, Felt JM, Font SA, Connell CM, Miyamoto S, Zadzora KM, et al. Parent-Focused
Sexual Abuse Prevention: Results From a Cluster Randomized Trial. Child Maltreat [Internet].
SAGE Publications Inc.; 2020 [cited 2025 Aug 41;27:114.
https://doi.org/10.1177/1077559520963870

Renteng et.al “Girls need sex education more”: Gendered views ...)


https://doi.org/10.69623/J-DIKUMSI.V1I1.51
https://doi.org/10.1186/S12889-025-23447-Z
https://doi.org/10.3390/IJERPH20043296
https://doi.org/10.1016/J.JADOHEALTH.2020.07.036
https://www.kompas.id/artikel/derita-balita-35-tahun-yang-jadi-korban-kekerasan-seksual-ayah-kandung.
https://www.kompas.id/artikel/derita-balita-35-tahun-yang-jadi-korban-kekerasan-seksual-ayah-kandung.
https://doi.org/10.1016/J.CHIABU.2024.106696
https://doi.org/10.1016/J.CHIABU.2023.106143
https://doi.org/10.1016/J.CHIABU.2025.107633
https://doi.org/10.1177/10105395251338688
https://doi.org/10.1177/08862605221133306
https://doi.org/10.51143/JSIM.V3I2.306
https://doi.org/10.7759/CUREUS.66723
https://doi.org/10.29406/JKMK.V10I4.5992
https://doi.org/10.1177/1077559520963870

48

15.

16.

17.

18.

19.

20.

21.

22.

23.

24

25.

26.

27.

28.

29.

Jurnal Cakrawala Promkes ISSN 2656-0534
Vol. 8, No. 1, February 2026, pp. 40-49

Lu M, Barlow J, Meinck F, Wu Y. “Presvention Alone Is Not Enough:” Stakeholders’
Perspectives About School-based Child Sexual Abuse (CSA) Prevention Programs and CSA
Research in China. J Interpers Violence [Internet]. SAGE Publications Inc.; 2022 [cited 2025
Aug 4];37:NP5116-42. https://doi.org/10.1177/0886260520959630

Pinandari AW, Kagesten AE, Li M, Moreau C, van Reeuwijk M, Wilopo SA. Short-Term
Effects of a School-Based Comprehensive Sexuality Education Intervention Among Very
Young Adolescents in Three Urban Indonesian Settings: A Quasi-Experimental Study. Journal
of Adolescent Health [Internet]. Elsevier Inc.; 2023 [cited 2025 Jul 29];73:S21-32.
https://doi.org/10.1016/j.jadohealth.2023.01.030

Maleki Z, Damghanian M, Rad M, Farnam F. Knowledge, Skills, and Self-Disclosure Following
a Sexual Abuse Prevention Program Among Iranian Preschoolers: A Cluster Quasi-
Experimental Controlled Study. J Interpers Violence [Internet]. SAGE Publications Inc.; 2023
[cited 2025 Jul 29];38:6346—65. https://doi.org/10.1177/08862605221133306

Craig E. Teaching Safeguarding through Books: A Content Analysis of Child Sexual Abuse
Prevention Books. J Child Sex Abus [Internet]. Routledge; 2022 [cited 2025 Aug 4];31:257-75.
https://doi.org/10.1080/10538712.2021.1985672

Rahmah HA, Mahfuzah M, Julaikah J, Rofiatun R, Tursilowati SY. Exploring teacher’s role as
motivators and role models in cultivating children’s safe behavior: a qualitative study. Jurnal
Cakrawala Promkes [Internet]. 2025 [cited 2025 Jul 231;7:44-53.
https://doi.org/10.12928/JCP.V711.11975

Shibuya F, Estrada CA, Sari DP, Takeuchi R, Sasaki H, Warnaini C, et al. Teachers’ conflicts
in implementing comprehensive sexuality education: a qualitative systematic review and meta-
synthesis. Trop Med Health [Internet]. BioMed Central Ltd; 2023 [cited 2025 Jul 30];51:18.
https://doi.org/10.1186/S41182-023-00508-W

65 Anak di Manado Sulawesi Utara Jadi Korban Kekerasan Sepanjang 2022 -
Tribunmanado.co.id [Internet]. [cited 2025 Jul 30].
https://manado.tribunnews.com/2022/11/08/65-anak-di-manado-sulawesi-utara-jadi-korban-
kekerasan-sepanjang-2022. Accessed 30 Jul 2025

SIMFONI-PPA [Internet]. [cited 2025 Jul 30]. https://kekerasan.kemenpppa.go.id/ringkasan.
Accessed 30 Jul 2025

Badan Standar, Kurikulum, dan Asesmen Pendidikan, Kemendikdasmen. Panduan Capaian
Pembelajaran Fase Fondasi PAUD Edisi Revisi. Republik Indonesia; September 2025.
https://repositori.kemendikdasmen.go.id/33597/1/01.%20Panduan%20CP_Fase%20Fondasi P
AUD 14 09 2025 revisi%203.pdf

. Kemendikbudristek RI, Direktorat Guru Pendidikan Anak Usia Dini dan Pendidikan Masyarakat.

Pedoman Umum Diklat Berjenjang Tingkat Dasar, Lanjut, dan Mahir Moda Luring Tersistem

dan Moda Daring Kombinasi bagi Guru PAUD; 2022.
https://gurupaudpnf.kemendikdasmen.go.id/cms/uploads/Pedoman_Diklat Berjenjang Final b
65edcaa7f.pdf

Talk PANTS: Conversation to help keep children safe | NSPCC [Internet]. [cited 2025 Aug 25].
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/pants-underwear-rule/.
Accessed 25 Aug 2025

Martin J, Riazi H, Firoozi A, Nasiri M. A sex education program for teachers of preschool
children: A quasi-experimental study in Iran. BMC Public Health. BMC Public Health;
2020;20:1-10. https://doi.org/10.1186/s12889-020-08826-y

Zolekhah D, Barokah L, Kebidanan PS, Jenderal U, Yani Yogyakarta A. Hubungan Tingkat
Pendidikan Dan Ekonomi Terhadap Pemberian Pendidikan Seks Pada Usia Dini. Prepotif Jurnal
Kesehatan Masyarakat. 2021;5. https://doi.org/10.31004/prepotif.v5i2.2473

Sundell E, Wangdahl J, Grauman A. Health literacy and digital health information-seeking
behavior — a cross-sectional study among highly educated Swedes. BMC Public Health
[Internet]. = BioMed  Central Ltd; 2022  [cited 2025 Aug  25];22:1-10.
https://doi.org/10.1186/s12889-022-14751-z

Farahi N, McEachern M. Sexual Assault of Women. Am Fam Physician [Internet]. 2021 [cited
2025 Aug 25];103:168-76. https://www.aafp.org/pubs/afp/issues/2021/0201/p168.html.
Accessed 25 Aug 2025

Renteng et.al (“Girls need sex education more”: Gendered views ...)


https://doi.org/10.1177/0886260520959630
https://doi.org/10.1016/j.jadohealth.2023.01.030
https://doi.org/10.1177/08862605221133306
https://doi.org/10.1080/10538712.2021.1985672
https://doi.org/10.12928/JCP.V7I1.11975
https://doi.org/10.1186/S41182-023-00508-W
https://manado.tribunnews.com/2022/11/08/65-anak-di-manado-sulawesi-utara-jadi-korban-kekerasan-sepanjang-2022
https://manado.tribunnews.com/2022/11/08/65-anak-di-manado-sulawesi-utara-jadi-korban-kekerasan-sepanjang-2022
https://kekerasan.kemenpppa.go.id/ringkasan
https://repositori.kemendikdasmen.go.id/33597/1/01.%20Panduan%20CP_Fase%20Fondasi_PAUD_14_09_2025_revisi%203.pdf
https://repositori.kemendikdasmen.go.id/33597/1/01.%20Panduan%20CP_Fase%20Fondasi_PAUD_14_09_2025_revisi%203.pdf
https://gurupaudpnf.kemendikdasmen.go.id/cms/uploads/Pedoman_Diklat_Berjenjang_Final_b65edcaa7f.pdf
https://gurupaudpnf.kemendikdasmen.go.id/cms/uploads/Pedoman_Diklat_Berjenjang_Final_b65edcaa7f.pdf
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/pants-underwear-rule/
https://doi.org/10.1186/s12889-020-08826-y
https://doi.org/10.31004/prepotif.v5i2.2473
https://doi.org/10.1186/s12889-022-14751-z
https://www.aafp.org/pubs/afp/issues/2021/0201/p168.html

ISSN 2656-0534 Jurnal Cakrawala Promkes 49

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

Vol. 8, No. 1, February 2026, pp. 40-49

Solehati T, Kosasih CE, Hermayanti Y, Mediani HS. Child sexual abuse prevention: A
qualitative study of teachers’ educational needs. Belitung Nurs J [Internet]. Belitung Raya
Publisher - Belitung Raya Foundation; 2023 [cited 2025 Aug 25];9:554.
https://doi.org/10.33546/bn;j.2792

Solehati T, Pramukti I, Kosasih CE, Hermayanti Y, Mediani HS. Determinants of Sexual Abuse
Prevention Knowledge among Children’s Schools in West Java Indonesia: A Cross-Sectional
Study. Soc Sci. MDPI; 2022;11. https://doi.org/10.3390/socscil 1080337

Dai TT, Kissoon NN. Child Sexual Abuse. Pediatr Clin North Am [Internet]. Elsevier; 2025
[cited 2025 Jul 23];72:351-63. https://doi.org/10.1016/j.pcl.2024.12.003

Danaeifar M, Arshi M, Moghanibashi-Mansourieh A. Child sexual abuse in Iran: a systematic
review of the prevalence, risk factors, consequences, interventions and laws. J Inj Violence Res
[Internet]. 2022 [cited 2025 Aug 25];14:225. https://doi.org/10.5249/jivr.v14i3.1754

Boo Gordillo P, Marqués Martinez L, Borrell Garcia C, Garcia Miralles E. Relationship between
Nutrition and Development of the Jaws in Children: A Pilot Study. Children 2024, Vol 11, Page
201 [Internet]. Multidisciplinary Digital Publishing Institute; 2024 [cited 2025 Aug 26];11:201.
https://doi.org/10.3390/children11020201

Alijanzadeh M, RajabiMajd N, RezaeiNiaraki M, Griffiths MD, Alimoradi Z. Prevalence and
socio-economic determinants of growth and developmental delays among Iranian children aged
under five years: A cross sectional study. BMC Pediatr [Internet]. BioMed Central Ltd; 2024
[cited 2025 Aug 26];24. https://doi.org/10.1186/S12887-024-04880-2

McArthur BA, Tough S, Madigan S. Screen time and developmental and behavioral outcomes
for preschool children. Pediatr Res [Internet]. Springer Nature; 2022 [cited 2025 Aug
26];91:1616-21. https://doi.org/10.1038/S41390-021-01572-w

Valadi S, Gabbard C, Hooshyari F. Effects of affordances in the home environment on children’s
personal-social, problem-solving, and communication skills. Child Care Health Dev [Internet].
Blackwell Publishing Ltd; 2020 [cited 2025 Aug 26];46:429-35.
https://doi.org/10.1111/cch.12756

Winstanley MA. Stages in Theory and Experiment. Fuzzy-Structuralism and Piagetian Stages.
Integr Psychol Behav Sci [Internet]. Springer; 2022 [cited 2025 Aug 26];57:151.
https://doi.org/10.1007/S12124-022-09702-7

White HI, Kubiniec E, Savell M, Das Eiden R, Epstein LH, Fabiano GA, et al. Play With Me:
Effects of a shared activities parenting intervention on parenting and relative reinforcing value
of food. Appetite [Internet]. Academic Press; 2024 [cited 2025 Aug 26];203.
https://doi.org/10.1016/j.appet.2024.107681

Sheffield D, Irons JY. Songs for health education and promotion: a systematic review with
recommendations. Public Health [Internet]. Elsevier B.V.; 2021 [cited 2025 Aug 26];198:280—
9. https://doi.org/10.1016/j.puhe.2021.07.020

Herzig van Wees S, Fried S, Larsson EC. Arabic speaking migrant parents’ perceptions of sex
education in Sweden: A qualitative study. Sexual & Reproductive Healthcare [Internet]. Elsevier;
2021 [cited 2025 Aug 26];28:100596. https://doi.org/10.1016/j.srhc.2021.100596

Xiang X, Wang X, Li J. Knowledge Transmission and Skills Building Relating to Child Sexual
Abuse in China. J Child Sex Abus [Internet]. Routledge; 2023 [cited 2025 Aug 26];32:225-40.
https://doi.org/10.1080/10538712.2023.2168580,

Scull TM, Dodson C V., Geller JG, Reeder LC, Stump KN. A Media Literacy Education
Approach to High School Sexual Health Education: Immediate Effects of Media Aware on
Adolescents’ Media, Sexual Health, and Communication Outcomes. J Youth Adolesc [Internet].
Springer; 2022 [cited 2025 Aug 26];51:708. https://doi.org/10.1007/S10964-021-01567-0

Renteng et.al “Girls need sex education more”: Gendered views ...)


https://doi.org/10.33546/bnj.2792
https://doi.org/10.3390/SOCSCI11080337
https://doi.org/10.1016/J.PCL.2024.12.003
https://doi.org/10.5249/JIVR.V14I3.1754
https://doi.org/10.3390/CHILDREN11020201
https://doi.org/10.1186/S12887-024-04880-2
https://doi.org/10.1038/S41390-021-01572-w
https://doi.org/10.1111/CCH.12756
https://doi.org/10.1007/S12124-022-09702-7
https://doi.org/10.1016/j.appet.2024.107681
https://doi.org/10.1016/j.puhe.2021.07.020
https://doi.org/10.1016/J.SRHC.2021.100596
https://doi.org/10.1080/10538712.2023.2168580
https://doi.org/10.1007/S10964-021-01567-0

