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Multiliteracy focuses on multimodal communication and linguistic and 

cultural diversity. It is increasingly relevant in 21st-century primary 

education. In Indonesian elementary English classrooms, multiliteracy 

opens space for more engaging learning but also introduces 

pedagogical and infrastructural constraints. This study explores how 

primary teachers implement multiliteracy-oriented practices in 

English lessons and identifies the challenges that arise during 

classroom application. Employing a qualitative case study, data were 

gathered through interviews, classroom observations, and document 

analysis involving six teachers. The results show that teachers 

integrated various multimodal resources, such as images, songs, 

videos, and mobile devices. The teachers also applied interactive 

strategies, including role-play, games, and group discussion. 

Furthermore, the teachers modified teaching materials to 

accommodate students’ proficiency levels. Nonetheless, limited 

student vocabulary, inadequate technological support, and teachers’ 

restricted English competence emerged as key barriers. Despite these 

constraints, students responded positively to multimodal and 

interactive activities, displaying strong enthusiasm and engagement in 

the learning process.  
This is an open-access article under the CC–BY-SA license.  

   

 

 

Introduction  

The rapid advancement of digital technology in the Society 5.0 era demands literacy 

practices that enable students to navigate multimodal information effectively. Ideally, English 

instruction in primary schools should foster communicative competence supported by 

multiliteracy skills, allowing learners to interpret, evaluate, and construct meaning across various 

digital and non-digital formats (Putri & Maryani, 2021; Selayani & Bayu, 2023). Teachers are 
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expected to integrate multimodal resources such as images, infographics, videos, and interactive 

digital tools (Rowsell & Walsh, 2011), thereby creating learning environments that are relevant 

to students’ linguistic, cultural, and technological contexts. 

However, classroom practices in Indonesia do not fully reflect these expectations. 

Observations and preliminary findings at MIN 3 Musi Rawas indicate that English instruction 

from Grades 1 to 6 is delivered by general classroom teachers due to the absence of a specialized 

English teacher. This condition limits the integration of multimodal materials, consistent with 

prior studies reporting that many primary teachers continue to rely on conventional teaching 

methods focused on memorization and written exercises with minimal media use (Sukma et al., 

2023). Challenges such as limited teacher competence in English, insufficient understanding of 

multiliteracy concepts, and inadequate technological infrastructure further constrain 

implementation (Sukma et al., 2023; Herdiawan et al., 2021). Although multiliteracy-based 

instruction has been shown to enhance students’ motivation, engagement, and confidence 

(Almusharraf & Engemann, 2020;  Zhang & Zou, 2020), these benefits are not yet maximized in 

many Indonesian classrooms. 

This discrepancy illustrates a clear gap between the ideal expectations of multiliteracy-

based English instruction and the reality experienced in schools, particularly those without 

trained English teachers. While the literature highlights both the benefits and barriers of 

multiliteracy, empirical studies examining how primary and Madrasah Ibtidaiyah teachers 

operationalize multiliteracy in English lessons within limited-resource contexts remain scarce. 

To address this gap, the present study proposes an in-depth exploration of multiliteracy 

practices as implemented by classroom teachers. This study offers a developmental contribution 

by mapping concrete instructional strategies, multimodal resources, and adaptive practices used 

in English classrooms, while also identifying challenges that hinder their optimal use. Prior 

research has demonstrated that multiliteracy-oriented digital media can strengthen learning 

outcomes (Almusharraf & Engemann, 2020) and enhance contextual language use (Zhang & Zou, 

2020), providing a foundation for the solutions explored in this study. The novelty of this research 

lies in its focus on multiliteracy implementation within a Madrasah Ibtidaiyah setting where 

English is taught by non-specialist teachers, an area that remains underexplored in multiliteracy 

scholarship. This context allows the study to uncover unique pedagogical adaptations and 

resource-management strategies relevant to similar schools across Indonesia. 

Given ongoing demands for digital-era competencies, this research is urgent as it provides 

empirical insights that can inform teacher training, classroom innovation, and policy 

development to support multiliteracy in early English education. Therefore, the objective of this 

study is to examine how classroom teachers at MIN 3 Musi Rawas implement multiliteracy in 
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English instruction, identify the multimodal strategies and resources they employ, and analyze 

the challenges they encounter in applying multiliteracy practices in a low-resource primary 

school context. 

 

Method  

This study employed a qualitative exploratory case study design to investigate how primary 

classroom teachers implement multiliteracy practices in English instruction. A qualitative 

approach was deemed appropriate because it enables an in-depth exploration of teachers’ 

experiences, classroom practices, and contextual constraints that shape instructional decision-

making (Creswell, 2023).  The case study design provided a holistic understanding of 

multiliteracy enactment within its real classroom context (Choi & Yi, 2016).  

The research was conducted at MIN 3 Musi Rawas. Its selected school is because English is 

taught by classroom teachers rather than English teachers. The site was purposively selected 

because this condition reflects a common situation in Indonesian primary schools, thus making it 

relevant for examining multiliteracy practices in resource-limited environments. Six classroom 

teachers participated in the study, selected through purposive sampling. The inclusion criteria 

consisted of: (1) being a classroom teacher in the selected primary school, (2) having 

responsibility for teaching English, and (3) representing varied years of teaching experience to 

capture diverse instructional practices and perspectives. 

Data were collected through semi-structured interviews, classroom observations, and 

document analysis. Semi-structured interviews were used to explore teachers’ perceptions, 

strategies, and challenges in applying multiliteracy practices, guided by an interview protocol 

that ensured consistency while allowing flexibility for deeper probing kvale(Kvale & Brinkmann, 

2009). Classroom observations were conducted to document real-time teaching activities, the use 

of multimodal texts, digital media, and interactive strategies. An observation sheet based on 

multiliteracy indicators was used to maintain focus during the observation process. Document 

analysis included reviewing lesson plans, instructional materials, student work samples, and 

school documents to provide additional evidence regarding the integration of multiliteracy into 

instructional planning and classroom implementation. The instrument blueprint is presented on 

table 1. 
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Table 1. The Instrument blueprints 

Data Source Indicator of Multilitercy  Description 
Interview and Observation Use of multimodal 

resources  
Integration of visuals, audio, 
videos, or digital tools in English 
lessons 

Interview Teacher understanding Teachers’ knowledge of 
multiliteracy concepts and 
strategies  

Observation Classroom practices  Activities, teaching methods, and 
student engagement 

Document Analysis Instructional materials Lesson plans and media 
reflecting multiliteracy 
components 

To ensure data credibility, methodological triangulation was applied by comparing findings 

from interviews, observations, and documents. Member checking was conducted to confirm the 

accuracy of interpreted interview responses, and peer debriefing was used to enhance the 

reliability of the analytical process. Data analysis followed the interactive model of Miles & 

Huberman (2014), comprising data condensation, data display, and conclusion drawing. Coding 

was carried out inductively to identify emerging themes related to multiliteracy strategies, 

multimodal resource use, and implementation challenges. 

 

Result and Discussion  

1. Multiliteracy Implementation in the English Classroom 

The implementation of multiliteracy in the English Classroom at MIM 3 Musi Rawas 

involved three aspects: utilization of multimodal media, variation in teaching methods, and 

adaptation of teaching materials.  

a. Utilization of Multimodal Media 

The findings indicate that teachers employed multimodal methods of communication to 

enrich classroom interaction and learning experiences. Data from interviews and classroom 

observations revealed frequent use of pictures, songs, videos, and even mobile devices. For 

instance, Teacher F explained, “Sometimes I use a picture or song as teaching media,” while 

Teacher E stated, “I have also used video before.” Similarly, Teacher D emphasized, “I use pictures, 

video, and English songs.” These varied practices suggest that multimodal resources were 

intentionally integrated into lessons to enhance engagement, provide alternative channels of 

meaning, and accommodate students’ diverse cultural and linguistic backgrounds. 
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Figure 1. The teacher is using video and pictures to teach English 
 

The effectiveness of such practices resonates with the principles of multimodality, which 

propose that meaning is constructed not only through language but also through visual, auditory, 

and gestural modes. According to Mills & Exley (2014),  multimodal texts in classrooms allow 

students to negotiate meaning more effectively by combining multiple semiotic resources. 

Likewise, Maureen Walsh (2010) emphasizes that integrating digital and multimodal media 

fosters deeper comprehension and encourages student participation. The observed increase in 

student enthusiasm and active involvement when exposed to songs, pictures, and videos reflects 

how multimodal strategies scaffold learning by providing richer input and varied 

representational forms. 

Furthermore, the integration of multimodal and digital tools aligns with contemporary 

perspectives on culturally responsive pedagogy and digital literacies. As we argue, classrooms 

that incorporate multimodal communication not only support meaning-making but also reflect 

the communicative practices of the 21st century. In the context of linguistic diversity, such 

practices create inclusive spaces where learners with different backgrounds can access and 

process knowledge in ways that resonate with their prior experiences and preferences. Thus, the 

use of multimodal methods in this study illustrates a pedagogical shift towards more dynamic, 

interactive, and equitable learning environments. 

b. Variation in Teaching Methods 

The findings indicate that the teachers did not restrict themselves to a single instructional 

approach but instead employed a variety of methods to facilitate student learning. Traditional 

strategies such as translation, lectures, and direct explanation were combined with more 

interactive techniques, including games, role-play, and group discussions. As expressed by 

Teacher F, “The methods that I use are lectures, playing games, and sometimes I also have 

discussions with the students.” Similarly, Teacher E reported, “I implemented conventional 

methods and technology-based methods.” These statements highlight a deliberate blending of 

approaches that demonstrate teachers’ responsiveness to diverse classroom contexts. 
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Those findings can be framed as an enactment of socio-constructivist pedagogy and 

contemporary adaptive teaching principles. Socio-constructivist theory, rooted in Vygotsky’s 

work, foregrounds the social nature of learning: learners construct knowledge through mediated 

interaction, with more capable others providing support that is gradually withdrawn, and it is 

called scaffolding   (Kraatz et al., 2020).  In classroom practice, techniques such as role-play and 

collaborative small-group tasks instantiate this perspective by creating structured opportunities 

for peer interaction, dialogic knowledge construction, and co-regulation of understanding 

(Caretti, A. & Marije, 2024). Empirical and conceptual reviews emphasize teacher scaffolding and 

peer engagement as core mechanisms through which group activities improve conceptual 

development. 

c. Adaptation of Teaching Materials  

Most teachers modified textbook content to suit students’ proficiency levels and local 

cultural contexts. One teacher stated, “I adapted the material from the textbook but I adjusted it 

to the students’ abilities” (Teacher F). This illustrates key features of multiliteracy pedagogy, 

particularly its emphasis on contextualized, flexible, and learner-responsive design (Cope & 

Kalantzis, 2020).  

Additionally, teachers engaged in self-learning to compensate for limitations in English 

proficiency. Teacher E explained, “Before entering the classroom, I study the material first,” while 

Teacher F highlighted practicing speaking as preparation. These strategies connect to Pereira, Í., 

Gil & Sylla (2023) concept of overt instruction, where teachers deliberately consolidate their 

understanding before facilitating learning. 

Therefore, the implementation of multiliteracy in English classroom could be visualized on 

the Figure 2. 

 

Figure 2. Implementation of Multiliteracy in English Classroom 
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2. Challenges in Multiliteracy Implementation 

The findings of this study reveal that teachers encounter multiple barriers in implementing 

effective multiliteracy practices in Indonesian primary schools.  

a. Linguistic Barriers 

Students’ frequent use of local languages caused difficulties in pronunciation and 

comprehension: “Because students are accustomed to using local languages… they find it difficult 

in pronunciation” (Teacher F). 

These results substantiate Cummins (2000) linguistic interdependence hypothesis, 

illustrating that without explicit bridging strategies, home language dominance can hinder 

academic English development. Similar issues were reported by Sulistiyo (2016), particularly in 

rural Indonesian contexts. 

b. Limited Infrastructure 

Teachers reported “poor signal, power outages, and limited school facilities” that required 

resource-sharing (Teacher F). This reflects persistent digital disparities documented in Wahyono 

et al. (2020) and limits the integration of multimodal resources foundational to multiliteracy 

(Pereira, Í., Gil & Sylla, 2023; Hong & Tan, 2020).  

c. Teacher Preparedness 

Some teachers noted mismatches between their educational backgrounds and teaching 

responsibilities: “Because it does not match my educational background, I find it difficult to 

deliver the material” (Teacher F). 

This supports findings by Darling-Hammond et al. (2017), who emphasize the importance 

of teacher knowledge and professional training in supporting multiliteracy. Previous research 

also highlights a limited understanding of multiliteracy among Indonesian primary teachers 

(Hong & Tan, 2020). 

3. Student Engagement  

The findings of this study reveal that teachers encounter multiple barriers in implementing 

effective multiliteracy practices in Indonesian primary schools. Interestingly, even with these 

challenges, students were generally enthusiastic when teachers used interactive activities and 

multimodal media. Games, songs, and visual materials were particularly effective in drawing 

participation. This reinforces the idea that young learners are highly responsive to multimodal 

and play-based approaches, which increase motivation and make language learning more 

meaningful (Alvermann & Sanders, 2019; Dewi et al., 2023).  

The data suggest that students exhibit high levels of engagement and motivation when 

interactive methods such as role-play are integrated into English learning. As observed, the 

students were enthusiastic when the teacher invited them to play roles in English (Teacher C, 
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Observation), and “The students appeared enthusiastic and eager in following the lesson” 

(Teacher D, Interview). These accounts highlight how pedagogical strategies that prioritize active 

participation and experiential learning can enhance learners’ affective involvement in the 

classroom. 

 

 

 
(a)  (b) 

Figure 3. The students practice the introduction in front of the 
class after watching the videos (a) and (b) 

 

Role-play, as a form of transformed practice within multiliteracy pedagogy, enables 

students to move beyond being passive recipients of information toward becoming active 

meaning-makers (Pereira, Í., Gil & Sylla, 2023). Through dramatization, learners not only practice 

linguistic structures but also situate language in meaningful, authentic contexts, thereby 

constructing new knowledge and developing communicative competence. This aligns with 

Vygotsky (1978) sociocultural theory, which emphasizes the role of social interaction in 

mediating language learning and motivating learners to extend their zone of proximal 

development. 

Student motivation is also closely linked to engagement with enjoyable and meaningful 

learning experiences. Guilloteaux & Dörnyei (2008) assert that motivation in second language 

learning is sustained when learners perceive tasks as relevant, enjoyable, and socially interactive. 

In this case, role-play activities serve as a motivational driver by combining creativity, 

collaboration, and real-life language use. Previous research by Tilaar & Nugroho (2008); Nugroho 

(2021) also supports this, showing that role-play in English classrooms increases both 

participation and confidence among learners, particularly in primary-level contexts. 

Furthermore, engagement in role-play not only stimulates cognitive involvement but also 

enhances emotional and behavioral dimensions of learning. Fredricks et al., (2004) conceptualize 

engagement as multidimensional, cognitive, emotional, and behavioral. The observed enthusiasm 

reflects emotional engagement, while active participation in role-play demonstrates behavioral 

engagement. Together, these elements contribute to a supportive classroom atmosphere where 

students feel motivated to experiment with language and co-construct meaning with peers. 

The findings correspond with earlier studies on multimodal learning (Midgette et al., 2023; 

I. Atsani & Damayanti, 2022; Mills & Exley, 2014) yet diverge by highlighting the unique realities 
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of Indonesian primary classrooms, particularly the constraints of technology and teacher 

background. This study extends prior work by integrating both pedagogical practices and 

structural challenges, offering a more holistic account of multiliteracy implementation in low-

resource contexts. 

Moreover, this study offers some contributions. It provides empirical evidence on 

multiliteracy practices in Indonesian primary schools, a setting underrepresented in current 

literature. It also demonstrates how classroom teachers who are not English specialists adapt 

multimodal and socio-constructivist strategies within curricular limitations. It integrates 

multiliteracy theory, socio-constructivism, and linguistic interdependence to explain both 

strengths and barriers in implementation. The novelty lies in revealing how teachers negotiate 

multiliteracy demands while simultaneously managing their own linguistic limitations, 

infrastructural constraints, and diverse student backgrounds. 

 

Conclusion  

This study explored how primary classroom teachers implemented multiliteracy in English 

language teaching and the challenges they encountered. The findings reveal that teachers 

integrated multimodal media such as pictures, songs, videos, and mobile devices to enhance 

engagement and meaning-making. They also employed diverse teaching methods, including 

translation, lectures, games, and role-play, which reflect adaptive and socio-constructivist 

approaches to accommodate learners’ needs. Additionally, teachers adapted materials to 

students’ abilities and cultural contexts, demonstrating flexibility in practice. Despite these 

creative strategies, several challenges persisted. Teachers struggled with students’ limited 

proficiency in Indonesian and English, inadequate school facilities, poor internet connectivity, 

and mismatches between their academic background and teaching assignments. Nevertheless, 

students consistently showed enthusiasm and motivation when exposed to interactive and 

multimodal activities, particularly role-play, which fostered active participation and deeper 

engagement. 
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